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ABSTRACT

This research explores the potential of the Youth Fellowship Program (YFP) as a supplementary urban
educational intervention to formal higher education. The findings highlight the significance of the YFP as
a crucial element in enabling research-oriented, problem-focused and action-oriented urban education.
Such an approach complements formal urban higher education and addresses existing gaps, making
contemporary urban education more responsive to the challenges faced in urban settings.

Firstly, the programme recognises critical gaps in the contemporary higher education curriculum,
ensuring that essential dimensions of Indian urbanisation, including vulnerability, inequality, access to
basic services, urban poverty and informal employment, receive due recognition. Secondly, the YFP
acts as a bridge between formal and informal education systems, establishing strong feedback loops
within the learning ecosystem and facilitating the integration of practical knowledge into formal higher
education. This bridge strengthens the overall learning process and enhances the relevance of educational
content to real-world challenges. Thirdly, the YFP places human agency at the core of its transformative
agenda. By prioritising core constitutional principles in education and providing space for vulnerable and
marginalised youth to become YFP fellows, the programme aligns with representation issues, ensuring
inclusivity and fostering empowerment among the learners. Fourthly, the YFP structurally demonstrates
its effectiveness in addressing multiple interdependencies inherent in various urban development
agendas. Unlike discipline and skill-focused higher education systems in India, the programme enables a
holistic approach where YFP can engage with challenges in areas like healthcare and navigate a suite of
interconnected development issues. Finally, the research emphasises the YFP's participatory processes
of learning as an iterative and dynamic approach. Such participatory learning fosters an empowering
environment and emphasises learning as a continual journey rather than a mere end point. By equalising
power dynamics and legitimising local knowledge creation, participatory processes promote human
agency and create a positive ecosystem for public action, ultimately fostering personal and context-
driven transformations.

This research advocates for the adoption and expansion of the YFP as a complementary process in formal
higher education. The YFP's emphasis on addressing urban challenges, fostering participatory learning
and promoting human agency offers a unique perspective on urban education’s form and structure. The
YFP stands as an important model for reimagining urban education and making it more responsive to the
dynamic needs of the urban.
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INTRODUCTION

India is witnessing dramatic rates of urbanisation which could offer “one of the largest opportunities for
sustainable urbanisation inthe world” (Batra et al., 2021). The task of seizing these opportunities is difficult
given the challenges posed by the urban, such as complex and unique variations, rapid rate of change
and continuities of historical, structural and social inequalities. In addition, while there is “a huge industry
to train urban professionals (engineers, architects, planners, municipal finance, public administration,
public and environmental health), ... none of the courses offer the overarching approach that achieving
SDG 11 demands” (Bazaz & Parnell, 2021, p. 8). What is the “overarching approach” needed to urbanise
sustainably? Do educational processes offer potential pathways to do so? In theory, education has the
potential to increase learners’ agency and capacities and nurture relationships among learners, all of
which have the power to contribute towards the goal of sustainable cities. Yet, scholars of education and
the urban have commonly not worked together despite the importance each domain holds for the other.
This has led scholars to call for the cultivation of a reciprocal relationship between education and the
urban (Bazaz & Parnell, 2021).

What role should higher education institutions play in the context of the city? Apart from nurturing and
building human capital necessary for participation in the economic process, higher education institutions
are sites that need to engage with challenges in the local context. Such institutions, through existing
educational programmes, need to build critical capacities amongst learners that are aligned to the
sustainability agenda. In addition, such higher education spaces are also sites that nurture innovative
solutions, but the key is twofold: firstly, higher education institutions should be able to build capacities
amongst learners in the context of problem diagnosis; and secondly, higher education institutions should,
through curriculum and learning processes, be able to mainstream issues of vulnerability and justice into
technocratic discourses and thereby, give equal prominence to constitutional values.

What could this reciprocal relationship between education and the urban look like? In practice, institutional
learning structures have been left wanting, with some scholars identifying the ways in which they have
instead reproduced inequalities and driven unsustainability (Batra et al., 2021, p. 15). Formal schooling
and higher education systems are marked by multiple divides: between academic disciplines, between
theory and practice, between experiential knowledge and “recognised” knowledge, between individuals
to drive competition, between social groups and more. Collaborative, creative and hands-on work is rare
despite being essential to pave a possible path forward. There is an urgent need to look for experimental
educational initiatives that seek to address the weak link between education and sustainable urbanisation.
Initiatives such as massive open online courses (MOOCs) or capacity building programmes have sought
to address this gap by equipping and updating practitioners with essential skills and knowledge, which
allows for building capacities to be able to intervene in the urban context. These initiatives are, however,
built on certain normative notions of knowledge and evidence, are not necessarily aligned to a specific
context, do not build on the agency to problematise and are not necessarily experiential and action-
oriented. While these initiatives provide a step-up from the conventional, discipline-oriented urban
education, they are not sufficient.
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The idea of sustainable urbanisation has not percolated solidly through the higher education system
because of discipline-dominated rigid institutional structures. Sustainable urbanisation, by definition,
includes equal importance to issues of social, economic and environmental development. These issues
are highly interdependent in an urban context, but higher education structures are, unfortunately, aligned
to one such dimension and precludes the highly connected nature of the urban context. For instance,
Sustainable Development Goal (SDG) 11 is intricately linked to other goals such as good health, peace
and justice, and decent work and economic growth, as depicted in Figure 1.

Figure 1: The connections between SDG 11 and other SDGs
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Cities on the other hand, like education, entice citizens with the promise of opportunities for growth,
social mobility, freedom, innovation and progress. Cities, in India and the global South particularly,
have fallen short of their promise for four primary reasons. First, spaces for learning, such as higher
education institutions, which are vital for growth, progress and social mobility, are largely inaccessible
for students from marginalised backgrounds. If they do enrol in these institutions, their identities and
knowledge are rarely affirmed and their vulnerabilities are often exacerbated. The learning template fails
to recognise the social, gendered and religion-based backgrounds of such participants and delegitimises
knowledges acquired through lived experiences. These are in addition to structural practises of exclusion,
either through an inability to follow class discussions and lack of a support mechanisms or difficulties
in adjusting to an urban-centric educational experience. Second, instead of equipping learners with the
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knowledge and skills needed to respond to the realities of how cities are changing, the pedagogy of
institutions has stagnated. To worsen matters, these systems “have continued to build on the view that
employability and economic growth are the chief aims ... relegating the Constitutional values of equality,
justice and fraternity and hence, active citizenship to the sidelines” (Batra et al., 2021). Third and relatedly,
Indian cities offer unequal opportunities for knowledge production and “action” is rarely taken based on
evidence to practically address inequities. Those who inhabit the city’s margins seldom have a say in how
it is planned and represented in the public imagination. Fourth, Indian cities also lack pathways to forge
and sustain relationships among residents across religion, gender, sexuality, caste, class and disability.

An educational programme run by PUKAR, a Mumbai-based NGO, called the Youth Fellowship (YF) has
responded to these four concerns by bringing together those who reflect the socio-economic background
of the city, particularly those from marginalised backgrounds who contribute significantly to running
the city, to learn collectively, conduct research, claim their position in their locality/city and address
inequalities. The research component is vital to the programme, enabling it to prioritise the learning
process rather than being skill oriented. This research assesses the usefulness of such an educational
intervention as a supplementary process to the formal higher education system, particularly in the context
of the urban. This study also assesses the YFP in the context of “democratising” research and thereby
making it accessible to all, particularly the marginalised youth, and whether the YFP adequately equips
learners with the agency to respond in a meaningful way to participate in the city building agenda. This is
imagined to be via knowledge production and nurturing relationships across gender, caste, religion, class
and sexuality. The key overarching question of our research is to examine the YFP's ability to respond to
the sustainable urbanisation question.

The YFP was not conceived and is not being studied as a model that should potentially replace the formal
higher education system. Rather, this research views the YFP as a supplementary model of education
that can offer potentially important insights in the context of urban education, sustainable urbanisation
and urban-centric learning. Noting the criticisms by education scholars that the contemporary education
system reproduces dominant social norms and existing inequalities, conversations about what the
mainstream education system should look like must take place but lay outside the direct scope of this
research.

LITERATURE REVIEW

Educational institutions have been unable to respond to the demands of sustainable urbanisation (Bazaz
& Parnell, 2021). The urban is plagued with “wicked problems” that Horst Rittel and Melvin Webber believe
cannot be addressed through scientific expertise alone, given the “inherently political and conflictual
dimensions of how enduring problems are defined and scoped” (Head, 2019, p. 182). The urban is marked
by interconnected problems where
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Every problem interacts with other problems and is therefore part of a system of interrelated
problems, a system of problems .. a mess ... The solution to a mess can seldom be obtained by
independently solving each of the problems of which it is composed ... Efforts to deal separately
with such aspects of urban life as transportation, health, crime, and education seem to aggravate
the total situation. (Ackoff, 1974, p. 21)

Urban problems are deeply entangled, and responses must deal with these entanglements in contrast
to the atomised approach offered by schools and higher education. It is essential in the context of
urban education that “shared meaning” about problems and possible solutions are cultivated and such
an educational process should stand in contrast to the deep divisions and individual-centric focus on
traditional education. In the context of the urban,

You don't so much ‘solve’ a wicked problem as you help stakeholders negotiate shared understanding
and shared meaning about the problem and its possible solutions. The objective of the work is
coherent action, not final solution. (Conklin, 2006, p. 5)

To negotiate and cultivate shared meaning, participation from residents whose views are not given
importance by the privileged decision-makers is vital. For PUKAR's co-founder Arjun Appadurai, the
organisation aimed to offer space “in which English speakers—younger English speakers of college age,
and their counterparts who are more comfortable in such languages as Marathi, Hindi, Gujarati among
others, can enter a common dialogue about the city, themselves, and the future” (Appadurai, 2006).
Implicit in Appadurai’s statement about entering “a common dialogue” is a desire to “equalise” hierarchies
that deny marginalised residents from participating in several matters related to the urban (for example,
based on the language they are speaking, that is inevitably linked to caste, gender and class). Participatory
processes, thus, become the key axis of learning as the processes, by design, equalise hierarchies and
attempt to create dialogic scaffolding.

Figure 2: Roger Hart's ladder of children’s participation separates between “non-participation” and
“degrees of participation”

Tha Ladcdar of Farticipaton.
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Source: Hart, 1992
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Non-governmental organisations (NGOs) like PUKAR are increasingly attracted to and are promising to use
participatory approaches (that rely on a commitment to “equalise” power). However, given the challenges
that come with implementing participatory processes, we must raise questions about the nature and
degree of participation that has been facilitated. Here, Roger Hart's “ladder of children’s participation”
influenced by Sherry Arnstein’s “ladder of citizen participation” offers a useful framework (see Figure 2).
In the YFP context, we would replace mentions of “child” or “children” with “fellows” and replace “adult”
with “facilitator” or “duty bearer.” The ladder helps us define participation and understand where/how it
is taking place (or not). Participatory processes take place when traditional power hierarchies between
and among institutions, teachers and students are challenged through practical efforts to “equalise” and
“share” power. These processes can also empower and increase the agency of learners. Agency is defined
as “the ability to identify valued goals and desired outcomes, and to pursue those goals and outcomes
proactively, purposefully and effectively” (Howley-Rouse, 2020). Educational processes that encourage
reflection help learners to identify and probe their goals. Problem-solving/exploring and project-based
learning offer “opportunities for students to develop agency by making sense of a problem at the edge of
their current understanding or skill level” (Howley-Rouse, 2020). The YFP aims to practice participatory
pedagogy, reflection and problem-solving to increase learners’ agency.

In the global North, educators have written reflective accounts of teaching courses on action-based
research and participatory action research (Calderon, 2004; Cornett, 1990; Smedley-Lopez et al., 2017,
Solorzano & Bernal, 2001). Critical research methodology tools have also been taught during after-school
programmes in the global North, and insights from these are also useful (Burke & Hadley, 2018). These
insightful accounts reveal strategies that can effectively teach critical approaches within traditional
university or schooling settings. Other scholars have focused on applying “decolonial,” critical, participatory
or community-engaged research (Manzo, 2020; Schensul, 2006). In a book chapter titled “Liberation
Psychology: Theory, Method, Practice, and Social Justice” the authors discuss how an arts-based method
can be used to develop collaborations with the goal of “elevating contributions to knowledge production
offered by those most oppressed or excluded by society” (Comas-Diaz, 2020). In another book chapter
titled “Youth Participatory Action Research as Critical Pedagogy,’” the authors examine a programme
where youth are trained as participatory action researchers (Duncan-Andrade, 2008). They detail how
professors at the University of California, Los Angeles started a summer seminar that brought together
“students, teachers, and parents from urban schools and communities to design and carry out [group-
based] critical participatory action research projects about issues of immediate concern to these schools
and communities” (Duncan-Andrade, 2008, p. 112). The chapter illustrated how a course changed over
time and in response to the urbanisation of Los Angeles.

In a separate article, Scott et al. (2015) examine if training in youth participatory action research can be
used to develop “college-ready research skills and critical consciousness with youth in a college access
program” for students with “financial need and/or no family history of college” (p. 142). Adriana Allen et al.
(2022) reflect on an assemblage of interventions in schools spread across Latin America to ask, “‘How do
participants learn to become agents of change for a socially just habitat?” (p. 447). These interventions
share similarities with the YFP interest in “popular urbanism” and Paulo Freire's pedagogy. However, Allen
et al’s research lacked a critical lens on the limitations of the reviewed interventions.
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Literature also points to a divide between people’'s campaigns and social movements—which are seen
as doing “transformative and radical work"—and NGQOs, which are seen as “depoliticizing, conformist, and
even statist agents” (Bornstein & Sharma, 2015; Fisher, 1997; Jenkins, 2010; Kamat, 2002; Kothari, 1986).

Substantial scholarship, as reviewed above, exists at the interface of the formal school and education
system, “wicked problems” such as the “urban’, and how variations of CBPAR (community-based
participatory action research) and adjacent critical research practices are taught and practised. However,
there are several gaps in the scholarship. First, most of the published research has taken place in
institutional and related settings in the global North. Second, most of the scholarship consists of reflective
and intervention-focused first-person accounts by educators/researchers rather being an evaluation of a
sustained educational intervention.

In summary, a rapid literature review in the context of locating the broad objectives of the YFP provides
some intellectual scaffolding. Firstly, there is the agenda of the “wicked problem” that needs attention
and the contemporary education system has failed in this. Secondly, equalising power amongst learner
participants via pedagogy and learning processes and cultivating a shared goal is the key response axis
to the "wicked problem” agenda. Thirdly, education-centric evidence in the context of sites that are host
to rapid and dynamic development processes is lacking and it is not evident whether any such existing
processes are meaningful. It is in this context that the evaluation of PUKAR’s YFP becomes critical as it
may provide concrete evidence for education-centric transformation agenda.

INTELLECTUAL FOUNDATION OF THE YOUTH FELLOWSHIP
PROGRAM

In the early 2000s, Rahul Srivastava, a lecturer of sociology at Wilson College, Mumbai, was worried about
how students increasingly viewed an educational degree as a stepping stone to becoming employable.

The content really did not matter. When | once caught a boy taking a nap in class and discovered that
he worked till about two a.m. every night at a restaurant, | decided once and for all to change gears.
It was important to respond to my context more directly. (Srivastava, 2005)

Why was the sociology programme disconnected from urban realities despite ostensibly being a discipline
concerned with understanding societies?

The only way | could continue to sustain an interest in my discipline and connect with them was
by devising a relevant study programme outside the syllabus [emphasis added]. This took shape
in the form of the Wilson Neighborhood Project. Its basic idea was to encourage students to write
ethnographic and historical accounts of their localities by using their families as starting points.
(Srivastava, 2005)

10



- TE | SF EXPLORING EDUCATION'S ROLE IN SUSTAINABLE URBANISATION

THROUGH PUKAR'S YOUTH FELLOWSHIP PROGRAM

Srivastava’s decision to look “outside the syllabus” points to the rigidities of working within the institutional
structure of the university system. The emphasis on understanding and reflecting on one’s lived realities
and history was vital for an effective learning process. The context was given paramount importance and
operationalised through a focus on families and localities as “starting points.” Places, then, were viewed
as sites of learning.

Srivastava, along with several others, spent time developing a methodology, and their learnings informed
the YFP during its initial phase when Srivastava was the co-director of PUKAR (2002-2005). For him,
the YFP was to operate with the motto “documentation as intervention” with the belief that getting
the city’s residents to “be aware of their neighbourhoods, histories and localities through research
and documentation ... empowers them with skills to be able to negotiate their status as citizens in a
confident and knowledgeable way. It encourages them to produce knowledge and use it to transform
their environments” (Srivastava, 2005). Systematic explorations about their context were to increase their
awareness and help residents negotiate their precarious position in the city, produce knowledge and
improve their environments.

Srivastava was appointed to the position by US-based professors Arjun Appadurai and Carol Breckenridge,
who founded PUKAR in 2002. Along with Srivastava, Vyjayanthi Rao, an anthropologist based in New York,
was also appointed to this position where she worked on a project on “postindustrial landscapes.” The
founders conceived PUKAR in response to concerns about globalisation processes and the deterioration
of Mumbai's universities and colleges as democratic spaces of learning and knowledge production. “[Flull
citizenship today,” wrote Appadurai in 2006, “requires the capacity to make strategic inquiries—and gain
strategic knowledge—on a continuous basis” (p. 168). Appadurai believed that research was an “essential
capacity for democratic citizenship” given that it nurtured the ability of learners “to inquire, to analyze and
to communicate”. For these reasons, he supported the experiment that proposed using “research as a
right” to help youth sustain themselves amid a rapidly changing world as well as contribute to their city
and its future. Research, through place-based inquiries, was to function as the primary way of learning
that integrated theory and practice.

Box 1: About PUKAR

With PUKAR, Appadurai intended to
place knowledge and action, specifically creative action, artistic action, political action, in
some common framework and to do so with an eye to a number of ambitious goals for any
place, but certainly for Mumbai. One goal was to insist that research and action in what we
would call the arts, humanities, film, media, should not be separate from research on the
economy, infrastructure, and planning. The second aim was to have a local constituency
but to recognise that Mumbai, like many other cities, is embedded in global processes, and
thus to develop a cadre of younger people, who were not only academics, but who shared
an interest in the city’s future, and in locating the city in the world. (Appadurai, 2006, p. 174)

1
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PUKAR's Youth Fellowship, then, originates from Rahul Srivastava's Wilson Neighborhood Project, Arjun
Appadurai and Carol Breckenridge's insights on globalisation and education, and a pilot conducted
at PUKAR led by Vandana Khare called the “Tarunai Project.” Located under PUKAR’s “Marathi Public
Sphere Initiative,” the Tarunai Project ran from 2004—2005 with support from a small grant from Sir Ratan
Tata Trust. Based on the pilot project experience, PUKAR launched the Youth Fellowship in 2005. To
summarise, cultivating a sociological lens towards the self and the world around fellows was key to
PUKAR's approach towards sustainable urbanisation.

Box 2: About the Tarunai Project (precursor to the Youth Fellowship)

The project
was aimed at engaging the youth in self and locality documentation to articulate their
concerns about urban life. It explored the process of research and documentation as
tools for pedagogy and social intervention. The participants were Marathi speaking youth
associated with various organizations—educational, government and non-government. They
represented diverse socio-economic and educational strata and had no previous experience.
They worked in groups on themes relevant to their experiences. The broad themes were
environment, language, migration, sexuality and globalization. For their documentation, the
participants made innovative use of various media such as photography, songs, interviews,
paintings and poems. The process has also been documented into a Marathi book ‘Paach
Prashna Shambhar Uttare’. PUKAR partnered with Mobile Creches, Maharashtra Nature Park,
Girangaon Rojgar Hakk Samiti, R. A. Podar College of Commerce and Economics and St.
Joseph College for this project. (PUKAR, n.d.).

AIMS AND STRUCTURE OF THE YOUTH FELLOWSHIP PROGRAM

The YFP is a 52-week, 11-month-long fellowship and has been running every year since 2005 (barring
2013-14). The YFP has been working with a cohort of 40-300 participants each year, representing a range
of backgrounds, including college students, social workers, labourers, architects and more, by deliberately
intending to reach out to youth from marginalised social backgrounds. The programme, by design,
legitimises all kinds of prior knowledge and is, therefore, not biased against lack of formal educational
opportunities but creates a learning pathway that is interdisciplinary, problem-oriented and solutions-
focused, enabling cross-learning opportunities to be fostered through the process. The programme is
designed in a way that prioritises formal and non-formal processes to guide learning, including stimulating
action. In this way, primacy is given to multiple kinds of knowledges as the pivot to drive the learning
process. The Centre for Lifelong Learning, Tata Institute of Social Sciences (TISS), Mumbai accredited the
YFP as a certificate programme in 2017 and later as a diploma programme in 2018.

12
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“Barefoot Researchers”—a term coined by Appadurai for YFP alumni—are encouraged to be creative in
sharing their research findings through plays, poems, posters and more. The YFP starts with intensive
sessions on how identities such as caste, gender, class and religion play a pivotal role in limiting social
mobility, dignity, justice and interpersonal dynamics. Facilitators aim to establish this foundational
awareness that would inform their research topics and methodologies. Research is conducted in groups

of 8-10 without the designated hierarchies of “principal investigator”, “data entry assistant” and others,
encouraging democratic values among the researchers.

Through its pedagogy, YFP also prioritises research ethics, acting on findings and acting on the role that
dominant and non-dominant identities play for researchers and participants. Because of their executive
role throughout the knowledge production cycle—from choosing their research topics and methodology
to taking action based on their findings—fellows have a sense of ownership over the process. Facilitators
take steps to encourage fellows to be accountable to vulnerable research participants. The programme is
taught using limited resources and encourages whole body, hands-on learning through role plays, games,
debates/dialogues, discussions and more.

PUKAR has designed the programme based on the following priority:
Barefoot Researchers (BRs) use the city itself as a learning lab to build new knowledge without
the intermediary of a formal structure of learning that tends to otherwise distance them from their
contexts. In this process, the youth get exposed to existing hierarchies and social, cultural, and
economic diversities of the world to which the learner/researcher belongs, thus enabling them to
reflect upon themselves, challenge the prevalent wisdom to make arguments about their future and
become problem-solvers for the future of their cities. (Gangavane et al,, 2016, p. 198)

The YFP has changed in multiple ways since its conception in 2005. Table 1 documents some of these
changes.

13
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Table 1: Shifts in the programme over the years

2005-2013

2014-2017

2017-2022

Thirty groups of about 8—10 fellows
would enrol in the program. Each PUKAR
coordinator would mentor about 10
groups. Workshops focused on the

self, research methods, data collection,
analysis, reports, outputs and more. Each
group would send two members to these
workshops (members would rotate) and
they would share their learnings with

the rest of the group. Each fellow had to
write an autobiography during the initial
part of the programme. Each group had
to organise three events, one every 3—4
months, in the localities they belonged to
or where they wanted to conduct research.
The events were supposed to be related
to the topic of their interest, to share their
findings, or to engage with local residents.
PUKAR team members responsible for the
programme, called coordinators, would
meet groups every week to facilitate their
learning process. Fellows were tasked to
read about one piece of news for these
meetings. Groups were interviewed
together based on their interest and social
background. A grant of 60,000 in total
was given to each group for research-
related expenses for the year. The
programme was singularly funded by the
Sir Ratan Tata Trust Foundation subject
to routine evaluations. “Advanced YF” was
offered to alumni who wanted to conduct
more in-depth research under a mentor.

Notably, in 2013-14, the
programme was closed
and lack of funding was
cited as the reason. PUKAR
team members searched
for funding. They scaled
down the programme in
terms of the number of
groups (from 300+ fellows
per year to about 100
fellows) and grant amount
(from 260,000 per group
per year, to 333,000 per
group per year). There
were about 10 groups per
year during this period.
Thematic workshops were
introduced such as those
on gender, the constitution,
the environment and more.
The workshops conducted
in the previous period
continued with some
variations based on the
team’s interests, resources
and schedule.

Diverse funders supported
the programme, including
EdelGive Foundation,
Gunvati J. Kapoor
Foundation and India
Development Service.

TISS accredited the

YF, first as a certificate
programme in 2017

and then as a diploma
programme in 2018.
Rules such as credit-hour
requirements, regimented
assignments and
attendance were solidified
and mandated. There were
not as structured during
the previous two periods.
The grant reduced to
330,000 and was based
on the expenses that
were submitted. A fee,
that gradually increased
to % 3,000 for the entire
year, was introduced for
fellows who could afford
it. This amount would be
submitted to TISS for the
purpose of the certificate.
Funders who supported
the programme were
Sinha Kikeri Foundation
and American Jewish
World Service.

Source: Compiled by authors
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During the period 2005-2013, the programme functioned at a large scale, with about 300-400
fellows completing the programme each year, with each coordinator mentoring about 100 fellows (10
groups). The period from 2014-2017 emphasised more contact with fellows during workshops and
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consequently, knowledge-based workshops were introduced. The post-2017 period was defined by the
TISS accreditation, which brought in some opportunities as well as structural requirements that define
the formal educational system (grading, fees, attendance and mandatory hours and sessions).

Our focus, inthisresearch, is primarily to assess the programme as an alternate learning model; introspect
on the underlying pedagogical processes and its impact; assess the range of localised knowledge
production being complementary to technocratic and non-critical processes of knowledge production;
and assess the impact of such an intervention on individual learning experience, professional trajectories,
building of critical capacities and on agency to participate, act and reflect.

RESEARCH METHODOLOGY

We followed a qualitative approach in our study. Our approach relied on multiple modes of enquiry such
as a review of internal records on the programme and published material," a focus group discussion
with six alumni who were employed at PUKAR managing programmes other than YFP or working in
administration, and interviews with over 40 people involved in the programme in various capacities,
including alumni, current fellows, former facilitators and coordinators, and a funder. We conducted in-
depth interviews with 18 alumni and five coordinators/facilitators. We conducted detailed interviews with
12 fellows who were enrolled in the programme as part of its latest batch (August 2021 to June 2022)
and the person who oversaw funding for the programme for eight years. We conducted a focus group
discussion with six alumni who were employed at PUKAR either managing other programmes or as part
of the administration team. We conducted an email interview (based on the person’s request) with the
executive director who has been overseeing the programme since 2005. We conducted brief interviews
with two youths who attended PUKAR'’s outreach events. We conducted brief email interviews with external
supporters of the programme. Interviews started in January 2022 and concluded in September 2022.

Initially, we planned to interview a larger number of fellows actively enrolled in the programme with the
intention of gaining more specific evidence. We recruited a researcher from outside of PUKAR to conduct
the interviews to build trust in the research process, as the other researchers working on the study had
decision-making power over the fellows. This was an important decision to address an ethical concern
we had noted in the early stages of the study. Despite bringing in an external researcher, we noted that
some fellows were offering repetitive responses to some of the questions and it was decided to interview
past fellows in order to gather reflections on the fellowship and simultaneously, assess their trajectories
and deliberate on the role of YFP in their professional trajectories.

We used purposive sampling method as we were evaluating specific aspects of the programme from
the perspectives of specific groups of people. We interviewed one alumni fellow from each year since
2005. We interviewed key decision-makers such as facilitators and programme directors based on their

" Internal records include reports submitted to funders. Public material includes three books published by PUKAR on the Youth Fellowship Program
(YFP), research articles covering PUKAR's work and annual reports published by PUKAR.
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involvement in decisions, period of association and social background to speak to the decision-making
aspects across the programme’s history. However, one major limitation of our research process is that the
researchers are employed by the organisation that runs the programme under review. We found it difficult
to reach members associated with the programme who had not had a positive experience and to be
critical of the programme. For example, one former team member, who played a vital role in shaping the
programme during its early years, declined to be interviewed when one of the co-authors asked her (who
was also an active staff member), stating that the person had an unpleasant work experience. Another
limitation is that internal records about fellows’ backgrounds and other aspects of the programme were
fragmented. This limited our use of secondary data to identify broader trends and patterns. We have used
pseudonyms to protect the identities of research participants and to maintain confidentiality. Subsequent
references to individuals will utilise these pseudonyms.

Following is a summary of key themes that were explored with respect to a particular stakeholder
(Table 2).

Table 2: Stakeholder insights and key questions

Stakeholder Key Questions

Approach towards their role, justification of major

Facilitators/coordinators of the programme choices/changes, key challenges and successes

Research topic(s), workshops, group work,

Alumni of the programme capacities, challenges, post-fellowship trajectories

Fellows who were enrolled in the programme Pedagogy, research topic(s), workshop, group work,
during the interviews capacities, challenges

Limitations and strengths of the programme, views
on how it has changed, suggestions on how it can
be improved

Funder and supporters during the outreach
process

16
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KEY RESEARCH FINDINGS: PERSPECTIVES FROM MULTIPLE
STAKEHOLDERS

Association with the Youth Fellowship: Fellows and Facilitators/Coordinators
Fellows were attracted to the programme for multiple reasons. These included:

Interest in learning research, which was perceived to be something new and intriguing.

The opportunity to learn about their locality and city and the changes that were taking place.

A desire to improve the social work they were already engaged in through research.

College was offering the programme, while some offered monetary stipends.

The fellow was requested by a friend to join the programme or wanted to spend time with the
friend/friend group (the requirement to have 810 people per group has probably contributed to this
reason).

Some women were attracted to the programme as it offered a reason they could use to negotiate to
leave their homes with their parents or guardians.

The flexibility of attending sessions on Sundays attracted some fellows who worked during the week
or attended college.

One fellow, who then became a full-time PUKAR employee, was attracted to the unigueness of the
programme that made it seem not like “education”:

"I YR & I H, T Hiclsl H 51 Tgel aTell o &1 398 IdT Il | 8 9 3R TS T 511 6108 iad & 375 SR d
HLIE | 915 A1ET IS o1 | SR TG UGIhT T8 o111 I STe5T 7T AT 3G T8H TR | &S] b o, $O 1o & 3T T8
3rear o, o o U e a1 ey’

"l came to know about PUKAR from the previous batch of my college. They were conducting research
on ghosts and haunted places in Mumbai. That seemed a bit unique to me. Also, it did not feel like
education and it felt good that time. It is a bit out of way and a bit different, that attracted me, | felt that
something like this should be done."

The fellowship amount, which ranged from ¥60,000 (2005-2012) to ¥30,000 (currently) per group, was
almost never directly referred to as the reason someone joined the programme.

Facilitators, several of whom were fellows who graduated from the programme, believed strongly in
the programme’s potential. Some were interested in exploring the city of Mumbai more deeply. Other
facilitators were attracted to the opportunity of using research for social change.

Importance of the “Right to Research” to the Respondent

Two facilitators echoed the view that “anyone can do research,” with one critical of the barriers posed by
academic qualifications and other markers of privilege such as language and occupation (tied to caste,
gender, class and more). Several facilitators believed that enrolling marginalised groups in the research
process was an empowering process. The rhetorical framing of “F&od g9 off & Tdhd & [We too can do
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research]” was shared by fellows during interviews. It indicated an act of talking back against privileged
knowledge producers of the city.

Fellows’ Relationship with their Research Topics

The process of choosing a topic is difficult given that all group members have to agree on working on one
topic for over five months. Each fellow within the group might have a different interest and priority and
this impacted their involvement in the research. Facilitators encourage fellows to choose topics that are,
to varying degrees, connected to (a) their social background (gender, religion, sexuality, caste and more);
(b) a phenomenon taking place close to where they live/study; and/or (c) prevailing socio-political events.

For example, one group chose to inquire about the Muslim community’s perspective on triple talag (close
to the time after the law was passed) and attitudes towards homosexuality among college students
(around the time that Section 377 was decriminalised). Ideal research topics are not only personal but
also ones that impact a large group of people. One fellow took that approach to think about an urgent
issue. The fellow remarked, "37R Ml § HIE Yo & 31T THET &1 8, A1 UgelT Siatd g1 g &t e [/
someone asks what problems we have in Govandi, the first answer would be water problem]" The fellow
went on to research water rights in the context of urban informal settlements.

When another fellow was asked about why they chose to research about women who do domestic work,
this was the response:

"SR fop, TR H U €1 ufgen § - B i, 3R a8 e BT 81 A @ o exenrd B 1 Jisiere] # v off
HigeTd & 98 T ORBIH Bl 81 3 aofg &, S o6 & AR e 7 off 3 281 € ) 8 e 6 arrejere] b e A ot
& 3 981 ey Io1ah e B

"For example, my mother is the only woman in my house, and she does the domestic work. My aunt
also does the domestic work. All the women around also do domestic work. As | noticed that is the
case in most households in the area, | thought that it should be the subject of research.”

This fellow’s critical investigation of a practice that is taking place within her household has the powerful
potential of countering traditional education’s disconnect between lived realities and textbook knowledge
and priorities.

Group-based Research and Hierarchies within the Group

Groups were formed usually on the basis of fellows staying in the same locality, studying at the same
college, or working at the same NGO. In rare cases, various smaller groups were clubbed together to form
agroup of about 10. In the first year and to a lesser degree in the subsequent two years of the programme,
there were hierarchies of senior fellows and junior fellows where, for example, a schoolteacher would
apply for the role of senior fellow and the teacher’s students would join as junior fellows. The fellowship
amount would also be given to the senior fellow. Seeing the hindrances in free expression and learning
caused by these hierarchies, the roles were abolished and fellows were accepted to the programme on
the basis that each member would have an equal say in decision-making. Along with removing the labels,
the fellowship amount was also given to different fellows in different instalments.
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Fellows felt that the group-based nature of the programme helped them develop listening, creative
thinking and negotiation capacities in contrast to individual-centric learning processes. One coordinator
shared that:
"Teh U H ST e Head & T o B § afiie 3k fegeniite & 8 ToiE ST § 98 U@ I9d ol g3
ST &, el VI & T19 191 P9 &1 3791 U WIEd & | JU 5 S a2d & dl Sgd a1 [ehid 31t anfufa s
21 3T UFY BT B, §LTH BT YT 8, SR Ul 6T & & g foR off 1 feped=T giide 8, 3 IR el Iia o
fyera 81"

"By doing research with different members in a group, we learn how to accept agreement and
disagreement. | think, alongside the research process, the group has its own process. When we work
in a group, there are many differences of opinion. We have to accept them, and we should listen to
everyone. Even when we do not agree, it is important to listen. These are the values we got to learn."

A fellow remarked that group work was key to long-term work and enabled more creative work and
unigue ideas.

"Igel R Ui 7w adheita for 4Tl 3% &al, a1d H Fellil dl gL e STIai, 3R 31ehel TN df el § ST’
A Igt & Ot o6 57 g9 B 1 e & o T1e H Fer 9| Ry AT © o U9 H SR B & © ol 39 9gd
BIIG © | I8 ST B 5F G & T o, TII-T19 57 U gal &1 et Hl T § | 1T 3Thel B B4 ol 57 [
BHI GG ! T T BN, YT H B &1 A1 3T 3Tl sisfearst et sk om H fpgfefad) giftr”

"The resource person had conducted a workshop in the beginning. He said, ‘If you walk along with
others, you will go far, and if you walk alone, you will reach fast.” So, from this, | learnt that if we want
to work in a group, we have to undertake the journey together. | believe that there are many benefits
if we work in a group. We can complete the work, and also understand each other. If we work alone,
then we can only work with our own thoughts, but when we work in a group, we get different ideas and
there will be creativity in the work."

Group work was far from conflict-free in the context of the YF. Facilitators/coordinators and later, mentors
had to play the role of nurturing team spirit among fellows and were frequently called on to play the role
of mediators when conflicts arose. One fellow spoke about how “de facto” leaders would exist and took
the responsibility of taking on tasks that others did not find interesting. One fellow also spoke about how
fellows had varied levels of interest in different parts of the research process. For example, some were
more interested in the interview process while some were more interested in the action stage of the
research.

Inter-group Learning and Support

There was immense potential for learning and support across different groups in the same cohort. One
coordinator spoke about the importance of the cohort where people came from varied positions of power
and privilege. They shared that

" & AT 6 1S off U HeR 7 fopeit oft Her ol T ol A § 16 ‘a8 31T &' AT ‘5D T1e U B Idid B
ey’ a1 fife ‘3 Hrfiae §o 9 & 9o & A1 379 81 a1d Tal a1 QaT &l 781 gar g 1"
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"I don't think that any group member has ever said to another member that ‘This person is an orphan’

or ‘Such people should be treated poorly’ or ‘These people are the children of commercial sex workers,
so we will not talk to them’. This has never happened.”

Another fellow, who became a full-time employee of PUKAR, narrates the level of support each
group provided to another (that was cultivated by the PUKAR coordinator):

ST I BT i T &1 3 STS S Biohe [3fer thaiaTel] I e fomam o7 SR 351 fEer 30 9rerar &7 dtfes St A
HAATA! T 37 § U7 31T | Xl A18H & U1 3961 Sl e & ST Wa & fofg Ua elex Fafire. & &1 df a1
FHIaIETT 3R 37 38T 51 Ugs YU & 98 T 7Y &1 57 ¥e1d & o AThad 3 e, 9819 57 3% a8 dlel Jafie
e, Adeid 388 Ush Eer a-dl § | Tl 7 off AT$e Thel Tota oY, 39 Lol 1 3617 Toed's febaT 3R 38T 3gTe
HH & oY TRYITT Y | 38 YHR &1+t S A1 7 Feidt a7 SRS § SIS off Ufaefad) 81 @ g2t a1ds a1 o
R frad @ Feifed gde & ) g PU HeR Bl 3108 a1 o | 9 forg g+t gdie # ST 2 e 6t g e
VPR T H &7 $o H THhd ol

"For example, Shashi’s group, who carried out their research on blind hawkers, conducted a signature
campaign so that everyone would pledge to behave well with the hawkers. For the hawkers to be able
to carry out their business by the railway line, our coordinator, along with the 15 groups under them,
went to submit a letter. We met a few railway officers and submitted a letter at the office. All of this
sets up a system in place. There was a night school in Parel which had been expanded, so all the
groups went for the inauguration. This type of work was also done together. If there was any activity in
the community, then | would have to attend it. Likewise, if there was an event related to my research,
then the other group members would have to attend it. It would not be possible for everyone to attend
all the events, but we tried to do it this way."

The intensity of inter-group learning support varied over time, depending on the facilitator's approach to
creating opportunities for groups to connect with one another. Often, when several groups are researching
a similar theme (such as women and labour), the facilitator organised specific workshops that respond
more closely to their themes.

Views on what Constituted “Awareness”, “Advocacy” and “Action”

PUKAR's YFP team has deliberated on what constitutes “advocacy” and “action” since the programme’s
inception along with PUKAR's role in facilitating advocacy and action. These deliberations should be seen
in the context of efforts to separate PUKAR’s approach from the traditional research process that, to a
large extent, ends with the publication of a paper and usually “benefits” the researchers disproportionately
than research participants/subjects.

One coordinator, from the early period of the programme, said:
"There were a lot of conflicts, you know? Producing knowledge itself through research by itself was
an intervention. That was PUKAR's big argument at that time [2005]. | remember that the people at
Tata Trusts wanted to take us on to the next step of helping young people, building an organisation
or actually take the next step in taking their work forward. Rukmini was quite direct that this is not
something that we should do."
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Rukmini is a psydonym for a leading member of the organisation, who at the time felt fellows should
independently take their work forward. The funder's representative also directly shared:

"l ST § U 19 7| G Bollf91Y, g 1 o ataiel O ei1ehe Tt AT 3TR ST STl Wi dotd & 350 g9 &l Hrde
HH T TS ATATIT AT|"

‘I think there was a gap. There was a slight gap in connecting the youth to the certain level at which the
Youth Fellowship was brought them and the programmes that were conducted outside."

One coordinator spoke more about the difference between “awareness,” and “advocacy.”

SHI CI3H O T 381 a0 &1 &1, 1Y 1 Bollf919 &1 Ush TTdf 8idT 4T 31 30 Sl ST o7 fob U S
B HRIFE T 2-3 53 B B BH 3U Ysdlba! Tel dietd § W I3TAG ga< sietd 3, i gor A&t evrar ar
USAIhE! B | 3T 11T §H @ I FEth 3R a1 & o6 faguem U B R 36 ofd U &I TaeH Wi a1 53Tl
o1 | 3R eraE € and o 38 A% B thee @ 28! & el B ©isT| U Ve e 81 81l & dl g ey gE al
STl &, 7t o g & forg g uT 2rgd 3TR g R 811 ortes gl

"The programme was the same during our time. For example, the fellowship was for one year and
the team was told that they would have to conduct 2-3 events in the community. | did not call them
advocacy’ but used to call them ‘awareness’ events. | didn't think that it was advocacy, because,
through the process, we were making people aware that the situation is a certain way. However, no
action was planned based on it. And maybe the team is functioning similarly ever since | left. Before
one process ends, another one begins, so we expected to have time or human resources for action."

The tensions between advocacy, awareness and action are important to understand in greater depth.
Since the programme is conducted every year, as one batch reaches its final stage of “taking action”, the
facilitators and programme team have to swing into action for the outreach process for the next batch
and attention to facilitate the “action” stage is divided.

A lead facilitator co-authoring this report reflected that:
"If PhD students are not expected to take action to address social injustices that they study about
within the 3+ year time frame in which they conduct their research, how do we expect our fellows who
face barriers to study to do so? The expectation to learn how to conduct research, practice the learning
and take action places a big burden on facilitators."

Fellows’ Views about the Facilitator/Coordinator
One fellow recounted the coordinator’s efforts in addressing the power hierarchy between the fellow and
coordinator.

"EHR 1 HITSTER &, TG 39 UTH Ueh TgFar 8Id1 &1 & a8 §HI U & T et YfaefadT 7 aifiefade s 91,
3R W ¥:30 U ST foren & forg 83, At g ot Sramh! fora & forg S5 &1 2mig 83 9 & 19 g STl
fedie ad 91 at forga & o 89 U @1y 37 Ugd &1 89 911 a1 ag o Uil | O 3 Ueb a1, 31t 3119 ailg bl & a1 8!
TS HIH el | J9 3 S STIH! HIGH & Ao 3T S B T4 &1 fehaT H1e[ &, a1 2mae T Sfea T df & it
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3IYSH! HIATT A& | 3TTUeh! a8 S didel U HI-T A7 d) Tia- Sl 3rIe T €1 319! 31T 16 3 313 & ) e a1 & &
S| 3R 3R & farar & ST a1 85 3199 SR & el fehe T feie S UTaiT | 55 398 Ueh ths &bl dR U 78| feie
HL YT A1 G YIS b <olol 81 TbdT o 1"

"Our coordinator probably had a structure to follow, under which they would participatein all the activities
of our group. For example, if we sat down at 4:30 p.m. to write a biography, then the coordinator would
also sit with us to write a biography. They probably used to repeat the biography with all the other
groups too. They used to write it first, and then we would read it. If we read something, then they would
also read. So, this was one thing, | don't know if you do it now or not. You know about the group, but
how much does the group know about you? This can be a barrier as they will never acknowledge you
fully. Maybe they will perceive you as a teacher, thinking that this person comes to teach so they will
definitely teach us something in each session. So they will relate to you as a teacher but may not be
able to relate to you as a friend, which can pose a challenge.”

In the teacher—student relationship, the teacher usually creates tasks for the student to respond to, rather
than collectively sharing without an authoritative “correct” answer. Disclosing aspects of oneself is a

deeply vulnerable process, one where power is being given up gradually.

For one fellow, it was the facilitator's empathy and listening capacity that informed their relationship.

T &l 9did S5d & THIIcTdh 3T GHIIT Hellol & fold TITad a1 UHT W@l ¢ | 98 Bt off fomelt &1 efed Tat
2, o a1 Y uTa TET B § | 1S Terd ! M T & al ff s Wi 16l & | STR g W el bl Tie & forg a1 gia ob
TeTaT el 55 ol 31T ST T 1ol i Tl & | Thellof b T Teh GTHT LT §H1d B, ThellsT & Wisl = GHsih oid | "

"The behaviour of the facilitators has always been positive and to always be available for the fellows.
They never scold anyone nor do they discriminate against anyone. If anyone makes mistakes, it will
not be a problem. They always do different things to make the fellows think or to encourage thinking.
They maintain an equal relationship with the fellows. They try to understand the problems of fellows."

Another fellow noted that the coordinator played the role of “challenging you to think” through questions
and connecting the fellow to resources:

EHTA I3RS g e it off 3R &7 gYe St &t | 3 U gfe WafehT Wi gidT &7 37R fth a8 87 sletd! &t
o5 319 T% B, 7Y fiell, I8 U | T§ BT ST UL &7| 319 21, Fgued & o off or&d 81 a8 399e
HIEAe it | gHen &1 R S5 & ol Ioist Bt 4| S T2 A1, 311 T & o6 Hiaferdel & Ual H SIg! o
B A1 g5 GaTel Ya], forad 319 Sa1e] Tid I 3R BIH X O | 8! THd W a8 T8 RO 29 3, 51 & fad
T 1 Hig AT a1 IS Hal|”

"Our coordinator used to give inputs to us. This was a thought-provoking process. Then she used to
tell us to do things, [such as] meet that person, do that thing. This was a very interesting process. The
coordinator used to give inputs that were essential to our topic and situation. She always challenged
us to think. Like, | remember, the role of Juhi being a facilitator was to ask questions so that we can
think a lot and work. She used to give the right resources at the right time such as a resource person,
a relevant reading or a movie."
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The coordinator would motivate fellows to read about a topic, and she herself would read and provide
thought-provoking and socio-culturally relevant material, and encourage others to do so as well. A fellow
felt that the facilitators were flexible and encouraged the fellows to make choices.

Siafereed o rifeafaferd! ot | ag S atel 38 &1 g7 anfeq U8 8 a1 | sifaafaferc off, foree! off sk ag gge off 3
e 3179 I T | A B T & TRAT? ST A BT & RAT? J T8 & 17 Sfel 81 TaTel gad & ad Hf 381 g49e feu "

"There was flexibility in the facilitators. It should be whatever they said, it was not like that. There was
flexibility, liberty and also, they used to give inputs that you should think about. Can this happen? Do
you want to do this? They also provided inputs whenever we asked questions."

One facilitator said that it was crucial for the facilitator to intervene in the process of learning to support
fellows who are shy and introverted in nature, and to keep balance among the fellows.

Views about the Formal Education System and Youth Fellowship

A fellow who was enrolled in the programme during this interview shared more about the differences
between the formal school system and the YFP. In the former, the fellow would have to “think 10 times
about what to say in front of a professor”.

"SR S UTeR § 98 SAIILC! ATl UTaR 81 & | 1 3! aoTg I UeHTehIaR 11 81 ST &, 6 I8l sy 1$ ot s13e, wefug
AT I Tbd 811 3R Al T T of T8 &, 3TTUH] THEIS o 6 &l T a8 Tpet | =81 i, Sicte 1 off 3117 3
TR T o 4l 781 4D Tobd, I8 B o, Ig a18S 19 & sl NfFrecd 23] e 1"

‘In one there is a teacher, in the other there is no power of authorisation because of which the
atmosphere is free. You can ask any doubt, any stupid question, and they are listening and trying to
understand you. But this does not happen in school or college. You don't ask any question to your
professor, this is the difference and this is the wide gap which is prominently visible."

For this fellow, the YFP created a free atmosphere in contrast to the hierarchies that exist in the formal
education system. Facilitators make efforts to address the “sir” “ma'am” culture where the teacher is the
gatekeeper and provider of knowledge and the student is the recipient. Fellows have spoken about how it
is difficult to think openly within such structures.

A fellow described the learning process as relying on the decisions of learners (self-driven model):

"R B Sfe 311U g A I TR g1 A1 311y 3197 Sried @e A €l fores & 8, o 18 o IRe1 87 991 60 e
27 3R T 30 Ufaa T fhed & 3T 58 SEIHTe & T 36T hal BIICT 33T, 1 U Ueb Teth [ga- HISd bl dls
| T TTAT & T & foTT 3 10T ST & | 8T oI & BH9T Ui T ot i1 96 fold 41 a1fey | 3d
AT 7 Te13N, 99 HIULY 7 Ugl3l, 98 HI-ILH 1 Ui Hdad o1 & I7 T fSigTh & a8 $8 e $id & 98
GHAT qd a8 fomei! & forg +ff Sedeém gmm)”

"When you learn things by yourself in PUKAR, you build your own parameters, like what do | have to
learn, how do | learn? How can | use my existing skills or leverage them. So, it's in a way a self-driven
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model. | think it is very important for growth. | think it should always be experience-based learning for
everywhere, only theory should not be read, not just concepts but what those concepts mean in your
life or how they relate to your life. Someone's interest will be built only if this is explained.”

In this context, the YF's approach directed them to be accountable to their skills, and communities rather
thanto a system that is disconnected from their realities and futures. A facilitator in PUKAR's 2015 Annual
Report is quoted stating that

The focus has never been to stick to any particular format, but instead to constantly invent and
re-invent ways in which new spaces can be designed. The Youth Fellows also assume the role of
leaders. It becomes essential to adopt tools and strategies for intervention, which thus, break down
the power dynamic between the facilitator and the participant. (PUKAR, 2015, p. 21)

The structure of the programme was to be responsive.

Views about Formalisation Processes

In PUKAR's 2015 Annual Report, the organisation documented its experience offering a two-credit course
titled “Research as Pedagogy, Advocacy and Transformation” in Mumbai's Dr. BMN College of Home
Science in November 2014 “It was an opportunity to cross over from outside the system and step into
creating an alternative space within the system.” Reflecting on the experience, a facilitator is quoted
saying:

We sat on the ground instead of benches, we formed a circle and talked to each other instead
of standing in front of a blackboard and talking to students, we learned through discussions and
movies instead of only textbooks, and in the end, we documented our learning in a rather formal way.
But the best part was that everyone took an active role in the process. (PUKAR, 2015, p. 28)

Aside from colleges, PUKAR has collaborated with TISS as well NGOs. Several years back, the Youth
Fellowship team had heated debates about whether to accredit the course from the Centre for Lifelong
Learning at TISS as a diploma and certificate course. Would the accreditation validate the knowledge
fellows produce? Would the accreditation help fellows in their future endeavours? The team members
agreed, based on the account of one leading member. However, they also had apprehensions about
TISS's regulating pressures. A lead facilitator, co-authoring this report, reflected that:

"It was a big achievement for the team to get accredited with a well-known institute like TISS after
the gap and major loss in the funding sources (2013-14). On the other hand, the TISS accreditation
impacted the profile of the fellows and vulnerable groups like naka workers, construction workers,
domestic workers and transgender people. The major focus shifted to run the course as per the credit
requirements, attendance and assessment processes."

Another lead facilitator, co-authoring this report, reflected that:
"When the Youth Fellowship was not accredited by TISS, there was complete freedom in this course.
What to do and what not, at that time some workshops were planned according to need, which was
very beneficial for the fellows."
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This reflection was followed by a sense that PUKAR should look inwards and cultivate legitimacy on its
own terms rather than look elsewhere. Further research into these collaborations and experiments will
reveal insights into the pedagogy’s adaptability.

Views on the Programme’s Impact on Fellows’ Agency

The YFP starts with a workshop on the “self”. Several fellows spoke about how this was often the first
time they deeply explored their own identities. A fellow who was enrolled in the programme during the
interview shared that:

'Y AT gHLITT T HY GG 1 o1, I8 I5d IS a1 &, a1 Qg A T Bl BT TEl 1 o 3 <TEH U S|

"In the workshop on the self, | understood myself and it was a great thing. Because | was not aware
of myself and | understood it at that time."

A fellow who was enrolled in the programme during this interview reflected on their personal growth
during the fellowship, specifically how they feel their agency has increased.

TR R off 2 g THAT 6T Y| Hed Sierd & AT o Sel U8 S HendT &, ST U8 X Tehdll ©, T 7 HL T 97T
P! FeRaTd Wil § o6 QA TE! &, A1 ol S Tl & 98 &7 M S T | 5 Qg 7 I gHfaHe araT 2| 518 g grd
wAs, M TS @1 SHeRATH Bl | 3R e & Feela o= &l BT et &1 57 G & ST, Ugel 78! STt
| g P TEd FTbeT HegT B A1 SR Tefd & 1, T e AT 3T FET 3717 38 81 & g b i @obetal Lol ot
LT ST & Y H it ot TR SIercl & Y a3 U7 T &, T H ot B ardari | oo & a7oft 71 oireh o ot 3 grefioe
HLI & 5 a5 R Tand & 1 7 ot S Tl §1 U8 S8 g I H 3HJ il § aui 91"

"There was no equality between men and women in my house either. They say that sons can do like
this, or daughters can do like that, so | keep teaching my mummy-papa that this is not like that and
whatever he can do, we can also do. This is animprovement. So workshops keep happening, | observe
everything. | try to change myself. | got to know myself which was not the case before. | used to feel
lonely. And don't they say, ‘Stay behind and don't come ahead’. That's how | used to push myself
behind. When others would go ahead, | used to look and say, that they are able to do it but | will not be
able to do it. But now | am implementing it in my life too that if they can do it, | can also do it. By doing
this, | improve myself through the workshops."

Thefellow speaks about the process of challenging deeply held norms at the family level and internalisation
of feelings of inferiority.

One facilitator observed that the learning space potentially made one participant feel safe in being visible.

&% U cigeiet sufad & €9 H ga-T fafsae 781 o7, IR N8 3 38 T uie feam 3R Uahiasiae faar| i e
3IGHT ST Bl 51 Tob T T, Ueh ookt 3T G&AT ol dih & ¥} 38 TebTarst fepalT| dfeiee SR TSl T | 55
S H 5 A 1 T8 R A A gH A Tohd gl”
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"Hiren as a transgender person was not that visible, but he received support though the process and
received acknowledgement. We gave space to his journey. Personally, as well as by an organisation
also he got acknowledged. He was validated and recognised. We can say that, in this journey, we were
part of it even if we were far."

Using tools such as laptops that were once inaccessible also contributed to the increase in one fellow's
agency:

"STeT Ui & gua & ofd ey 6 a1d g1 el & 573 oft duela A8l getrar a1 ) 519 gTel dadeH g 81
BHIR 1Y H 31T Y STeT &l &1 SeT1e & gRI S AT o9eid 7 STaiT &1| T g1 ANl 4 Ugel J Bt 781 fepar o1, 5
o5 ST UTh ST, STET oI UaTtel AT, 3T 3R ST 1 ST TATTiad ST 31 ToRIweid ST | F H Ugell aR ax
E1E, H vl ugel 78T e &, 1 € FR he widhet 1 fepell A fopan 2 1

"At the time of data analysis, when talking about laptops, | had never used a laptop before. After the
completion of data collection, we received data in our hand, at that time we had to put the datain a
computer or laptop through the internet. We had never done such things before, like preparing graphs,
explaining the data and going deeper and analysing and explaining it. | am doing it for the first time
and have never done it before, nor has anyone in my friend circle done it before."

Exercising agency is also linked to questions of power and authority. One fellow, who joined PUKAR as
an employee, spoke about their transition to asking questions about what people in positions of power
told them.

"B 7 YW & g BIS T Tia T §, o 8T & 3T B ATell H Uol Je1 ¢ | forem 3 foarar oI & 76 98 g e
AR A TEI S AT ol IS arer off uel forar a1 6T & o T6l 81 a1 T 8| e TaTdd B &l 516id a1 | g2
TelIT21T THITH S & S1¢ THN o UTAE I8 TTodd 4T 81 ohdl & | 3THT WheHd os® U Y 378 UsT 51 37T &
THH H YIS 3R H I 811 8, IS STl AT H1e @a ot 37Tl & a1 3T H 1 I B bl HI I HLAT 1"

"I'am from a small village in Madhya Pradesh, so | grew up in a different environment there. It is
taught there that if an elderly person says something then it must be correct. If someone who is even
a little educated says something, they must be correct. There is no need for you to ask questions.
After completing the Youth Fellowship Program, | understood that this might be wrong. It has had an
impact on my professional life too. Nowadays if something happens, some data or news comes, | try
to cross-check it."

The PUKAR team, in an article for an edited book, recounted the narrative of one fellow to describe the

increase in self-esteem through research.
From being taunted for hailing from ‘Mini Pakistan” and compelled to contest her own notions of
belonging, to now, bustling with confidence and unafraid of opinions, Suraiya, a youth fellow, spent
one year in chronicling outsiders’ perceptions of Mumbra. It was in an attempt to look beyond the
common notions of this neighbourhood suburb of Mumbai as a "“Muslim ghetto” — in lieu with the
Bombay riots of 1992-93 — Suraiya and her friends conducted a series of interviews and discussions
with the non-residents. Armed with skills and a more nuanced understanding taught at YF, Suraiya
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has now become secure in her own skin, and has developed strong arguments about her community
when negotiating the city. (Gangavane et al,, 2016, p. 205)

Self-reflection is key to the “capacity to act.” One fellow felt that the initial stage of the fellowship was
most powerful because

"l was just questioning what | was doing. Why am | doing this? So at that time | really had to work with
a piece that is why | am. | mean if | had to spend a year it really has to resonate with my personal
values at that time so that was important.”

Another fellow spoke about how she often likes to speak and share her opinion but that during the
programme she would try to step back and listen more to understand different perspectives.

Views on the Research Process

For fellows, the flexibility and adaptability of the research process enabled them to deeply understand
multiple perspectives of a phenomenon. One fellow, who then became an employee at PUKAR, spoke
about the interview stage of her research on inter-religious marriages in Mumbai.

'8 Sgd STea i o1 o] oleh Tl & a1d B! &) g9 S e, o1 Tal GHs dl agindr 4t e d
5T BT IS 6T A1, 3h1 g3 ol el el for a1g o o, &6 fah gren o a1 4, fomd 39! gl 85 &
IBT RAT? TR BH 390 U o ford oft e Tarer daR o5 3Tk e Sexey fordT| fope 30 @19 7 3 g 377 &6
aftaR H TG &1 575 &1 X <, TSI ST BIdT & | 95 S T H il Sirar a1, e dium  2nfie T8t #2ad g,
3R e & fop gH STelTT FoTas & 311 B, 3T 3R 3T 81 ) §HRI Fofes S191 ol | 3 fSE) oTmaf, FiTered U, 31
IE SR Y & o TR T8l BIa &Y 1 ’A &8 7T 1o 39061 off 9T 5T © B oA Anfe ) dl 5 39 forg off
X & TaTd dIR R |”

"That was a very sensitive topic [interfaith marriages] about which people had to talk about. At the
time of interviewing, we felt it right to interview girls who are facing it. Later, we felt, what is the
use if we interview only these girls, what about those whom they are married to? Then we prepared
some questions for their husbands and interviewed them. It came out from the interviews that, in the
family, the attitude and perception of the mother-in-law towards the daughter-in-law was different. The
daughter-in-law was called anything, she was not involved in any programme, and it is said to them
that you belong to a different religion and as you have come in our family then adopt our religion. Wear
this bindi, wear the mangalsutra, and if she was Muslim, then she was not ready for this. Then we felt
we should know what they have to say too. So, we prepared interview questions for them too."

Another fellow, who also became an employee at PUKAR, spoke about the interview stage of her research
on public playgrounds for children.

"GHRI GU &1 511 K& 91 3 GHA CTgee (6T AT 1dh el | S8 bl e, S/eall o 7 H Wei abl 3T’ | sifiehed| Uot-FR1
D1 it T 59 2@d & & =2 DI 57118 H Y Wl & ol ol a1 3feoika e Ta! &7| ofd 89 I 2t forar a
EHI, U&-el! 7 febfedt i 5ig1 b a8 fopg G0 & Wel W@ 87 39! 8d U T STER UsT, Heai! 3 HUR T
3TER B T8T 87 R a1eht =toit I oft 3T 3TER 81 @1 87 3R WY b1 a1d &L Y 1 HIY Wt Tl 8 37 il &
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HHY QT 87 U ASiHdl Bl gAY LT T8l 51 a1, AfehT o1 S g1 e &2a T a4 o1 & dAgiehal & @ef
& TR T ST A1T5Y 6 3 W T 37D T8 U RI1 ST IS 6T 5| T Sffianet! 7Y fepfedat fife A fegd S aga o
T & | O YR 98 ST 81 LTl

"We kept the title of our research ‘Search for open space, desire of children to play’ Basically, in
everyday life, we see how children are playing in a small place. But the observation was not much.
When we chose this topic, it increased our, personally my, critical thinking that in what way are children
playing? What is the effect on their health, how is it affecting them mentally? How is it affecting other
things? If we talk about space, what are the games boys are playing? What are the games for girls?
We did not add girls initially, but eventually as we went on researching, we felt that we should look into
the sports of girls and how the space has an effect on their life. So basically, my critical thinking has
increased due to this research. But it was not action based."

This example provokes questions related to gender inequality, the loss of commons, health and well-
being and more. In both quotes, attempts are made to wrestle with real-world urban complexities that are
not easily captured in textbooks and formal, in-classroom learning.

Fellows’ Views about Social Identities, Power and Privilege

A fellow, who later became an employee at PUKAR, held views supporting gender equality, but was
against caste-based reservation before joining the fellowship. The fellow stated:

"I, . OY, W 516 &1 W eI dlen Fael ST AT A1, A1 1 ST sEeiiT o6 a1, feae i 3| 3g0 aR-aR 7
TRb Y BHRE & TR H U122 38 T8 & TR EH o BIE B 61 Bl 3 b1 T 7 b 3 I 8, Taraiell J g araral
4ol GHRT Ugel ATet o1 fegd ot aoree O o7 | f 9 e 39 gt S 81 TR, S 89 g9 Shell {319 & Ugel Tet H 3
R ST AU a7 foh gpHiTadhell Shas Al &l Wid O [T T1feY, 7 1 Bre & MR W i, I8 ol g1 TTl"

"In the YFR, when we had to choose our topic of research, we did a lot of brainstorming and debates.
During those conversations, caste-related points were repeatedly raised by me and we decided to
focus on caste only so that we could see what it actually is. So, our first-year research topic was also
on caste. My opinion that economically backward people should get reservation and not on the basis
of caste, had changed.”

Previously, one fellow strongly believed that love beyond heteronormativity was not possible, but gradually
began thinking beyond these binaries. One fellow reflected on feelings of inferiority linked to their class
position and shared:

"2 Al T9TY A el HiehT feram forad & a1a & o, Tiem o, o o ot | 7 e T urg, o it R R Y
BB TE! AT HRYHET &l 3T AoR T 3@ UTS | Ugel # 95d afiee ! ot | It H T, TIe o) & &A1 # ot &1 a1
SISt Tl &Y | TR G e & 35! Ue A oY aorg &Y 5 3 o e ATl 7T © o et o A, BT SR 9gd Sl & 3
T ST A &2, §F T10S THSHT A 4 ITeR 1 BT ST | 38 off urer o1 81 787 a1 511 8 a1 31 ©, 35! SR 7
R BT, A G Tedt T R Do g et o6 A el b ey & 3R B fepaay arer AR A S@ B €1 AT
BIRPET HUT S, Tor AT Hrfcrel Bt 87 5T T1T H SRS B THE UTE | ST ST a3 Fe o a1 3
T BT IS E1 8 a1 U, O, F ST, GhR T 37T
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"The Youth Fellowship gave me an opportunity to start speaking, thinking and taking steps. | learnt
research, which was absolutely nowhere on my radar. | was able to see the community from a different
perspective. | used to hesitate earlier. | could not share with people [that | am] staying in a chawl,
staying in a poor family. | did not have friends and one of the reasons for it was this. | used to think
that my house is very small; if people come to my house, they will laugh, they will consider us as poor,
then my power will decrease. Anyway, there was no power. So, whatever is there, it is fine, why should
it be reduced further. So, | got a solution for all these things that my community is rich and how | could
perceive it differently. How is my confidence, how is the leadership quality in me, along with it | also
understood the community. | was able to connect with different people and this is the advantage of
being a part of YFP and PUKAR."

Feelings of inferiority were internalised based on caste as well. One fellow recounted the powerless,
fearful and bad feeling they experienced during college and the importance of affirming their humanity:

"TECl T STSX T aHLITT 3T AT, ITH ol BT, Aot 3R G S8, 3! &H ©ad! 3R fesiet aerd 4, 3 gar 1 a1
3T 516 TR 3R YIAR T feT TgdT A7 dY a8 AT T1e AR H 377d 3, 99 F&d! & ol AR 3 3%, ferd & odad
ID! BIS T 6! BT AT| TAT B A Sl 7 a1 1| o TR Tg! 31 o Il Tl af off & B I 371 oY 37erT
T AT BId 8, 3T Se 1 & U a8T T YaT el o 3eh! off fetiere it anfgy | 57 51 B 3 ag oft 8, 37! oft
G i1 anfEY| 3T Aot A1 I Ueh &1 Se 3 &1 et @R ot 5 Tebd 8 3R et oft 7 wehd 8 3 g1 981 el
o7 | Ugel § 3T 9l &1 g d TTeld F ! & 376 o aeheitd o, hitferee § adTar U8 e 76l & 3Tl A9 5 | &R
&, g &, 1 1 81 ST & 4 SIS & A1 AUISIE SIS El, 1 81 Tebdl &, A THS 3TN Ugd dl F A e a1 @1 §
o5 o Uep ug. T, HTA T i el §1 1 TR BIEE I ol HL H19 TS SFee ot 5317 91| 57t 3fiud derd & ol &
I8 WY S5 Helld IS0 8| g2 S fTec! @ &1l g TdT a1 H §gd Sicl Si1d &1 g1 ) Siclsl § af &1 a1 9gd
qoha T e 3| R a8t & Fendt! aa I Set &1 3% e 31es oo o1 &3 e s Ara w1 g, g s g a1
T GHIS | SR & | AR gH 3! a8 el I8 & | JED] A6 Hl Fell | §H o1 oIl &, §H &1 BT A8, 59 ferdiah!
g ToR T 3, A sAR SR fetfe axar 31 a1 3 e i Bi foa i # SIS 3rd &1 €1  for ofd &1 & & 33 of7d &
TE1 €1 H O g £ 1 dl o5 3131 81 s 81 71T & 38! aoig 4|

"Firstly, there was a workshop on gender. | knew female, male and the other gender whom we used
to call chhakkas and hijras. Wednesdays and Sundays were the days when they used to visit Sathe
Nagar. That time, community people used to beat them, used to tease them. No one respects them.
That's what | witness in my community. After | came here, | came to know that apart from them,
there are different people, different genders; then | came to know from there that they should also
be respected. They are the same as we are and they should get respect. | also did not know that two
people from the same gender, either male or female, can also love each other and be in a relationship. |
did not know that and earlier | used to think of these things as very wrong. Now | have participated
in a workshop and the facilitator told me that there is nothing like that and it is natural. It is love, it is
natural and it can happen anytime with the same gender or the opposite gender, so it is possible, |
understood this. Firstly, | am stating the fact that | belong to the SC category. So, an incident occurred
to me because of my caste identity. People from the open category used to make a lot of fun of me. |
felt very guilty. | used to believe that | belong to a very low caste. | spent two years in college with great
difficulty. When | left college, | attended a workshop on gender, there we were taught what human
beings are and that all are equal. All this is constructed by society. And we are following it. Do not
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follow it. What we feel, what we should do, how we should perceive others depends on us. So, |
dropped the fear that | belong to a lower caste. | do not belong to the caste to which you belong. | am
a human being. So now that fear has ended because of the workshop."

Views on Language
A fellow who was enrolled in the programme during this interview voiced the need for workshops on
English to allow fellows who are not fluent in the language to improve.

"G aTel Bl EfTerer vTST 31T off B o 81 a1 forent Sferer gt a7l & 37! ged B arifes g 2fierer
TS FET ST &Y | ST e aheitg Sfierer # gU & ) 42 98 Trgr B T8 o7 @ 1 Y U fEgue § ar &
<ToreT TS 1 oY Ity W& | U o §H U o6 S EiTerer el W8T © o6 8T a1 guEh & fof e
HLGHd & gHAR forg "

"Whether the person in front of you knows English language or not, help those who do not know
English. Because | did not understand the English language. For example, some workshops were
conducted in English, which | could not understand. Then for such situations people should conduct
workshops on English language as well. Firstly, they should ask us if we understand English or if we
are not understanding it, then they should do something to improve our language.”

Discussion of “Action” and Questions over Structural Change

Despite limitations, some facilitators and fellows share remarkable examples of efforts led by fellows to
mobilise residents to address chronic issues such as lack of suitable sanitation and water supply, and
lack of recognition and support for blind informal vendors in local trains and more. One fellow shared:

"B T &% T & o1 41 SfetEee 5 39 die U QIR g 4T, O & TR SR 3R 7Y SR B Tt 1 31T
TR Adcts §HRI ST T $&C dTS 8, ITH 31161 &bl 1% H 300 & SATET 7ol o1l &1 300 T SITST Tof Hols Ueh 7l & i
Tl Had 1l AT oo T 000 & FUX AN &I Fe T &1 1 F T ol g7 21"

"As | was connected with the Water Rights Committee, indirectly | took action on the same thing,
like water coming to my house and in my community. In my house, that is, our M East Ward, more
than 300 water taps have been installed till date. More than 300 taps means one tap for five family
members, so about 1,500 to 2,000 people have received the water tap. So, this action has happened.”

"EH 31T A A Tl § U 9 3118 & SR U+ & 8 & IR H U1 781 AT | YR B 3714 & 1, U1 o1 o 4 Y&
2P ¢ T3¢ &, TRHR T AT HEAT AN A1 3TH SUR §H ST A16d J o6 Tadaiel & 58! JgT 17 Ao 15
FoTE SRIT B U A 31T 1 Al ST 3 a8l & 3 Uargatel H &Rt A8 317 & U177 Holerd U1 I &)t 81 317 38T 87"
"Till date, we are storing water and we were not aware about water rights. After coming to PUKAR,

| came to know that there is such a right. We wanted to ask questions to the government, so as to
understand what the actual issue is. What is the reason for not getting water, or why does water not
actually come?"

A facilitator took the initiative to bring together fellows from similar backgrounds to conduct a structural
intervention.
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" BTl 5 TS des SFTY SMH T U ST 47| Tgeed 371 & 3T I e fete a8 aidt &Y o ga o
3MgSfee) BT T81 81 59 T 8! UR 8¢ TTel ddb T8 &, 2¢ 1ol & 1¢ §H Ge, 6T TS 8, ifchd 8AR U1 Ge, &
3mefed HIEY A6 819 81’ T §HA 38 Heg B & foll T fRie & 1Y dride & foaT 41| Ty I8 §HR HERTY
& . goq, T, IR Y | 1508 T3l & e R I UIS U STHHM ®riehd! 5| 3% 38 Jg THT disil & e i
TdT & | TERIY We ol U Uiferdl & Jg T 351 &1 {51 8| 98 577 TaTy f2ie & 19 HTohl Sierie i st s
o 215 3 I8 TS A AR U IR Tt & Rgd 361 8| IR-9R 38 Tee 311 8, 31 I8 S/ [$HTe & i o
B 5T% TR A T B THd 87 A1 gH oIu & SMMiEhet fora@T| oR GTet b1 R 1 U 5, ARG 952 sie
feRaT| ITHT STTT-3TTHT SITTE TR 91dhE TTY STR TS f27S MR &3 81| &Rk ok Te e ga1T 3R ol Ua T1u g1 et st
H, iferT et al 3TH TN 317118, Tehell 4 & | 1T Ueh UREC TSI 2 ST 398 BHRI hIg G cidh SHIa=H g &, clfch
38 add A Il 81 A6 A Hal U die TIHE 7| TG R 39S §H YT Hd JbR H Uh g4 a1 sl Hidea!
3TEANHT AT Hatie/3TieIe & fold AT S STelTT-3TeT Tiet BIdi! & 96! SfTd, T S AT & 3% T1 g Tad], Tgeed
& 1Y g1, i AfThelt 36T fens agh ot St B2 Trell A IR @ 81 916 H 98 31 91| H© Uiferedhd iy,
Ufaefored & S A g 1 G Al MY Afeh ofe Loiae 3Tk 3 T g3, ) St TR TS gHIX T19 F-aes 3 35
g1 [oh 'G@! 3 Ig g3 W dl CTgH T GHIR UTH g9 S H SITedhd] Ta! &Y' |"

"For five years continuously, groups from the orphanage came to us. Students used to come and their
common demand was, We do not have identity cards. We stay here for 18 years; after completing
18 years we have to stay by ourselves, but we do not have our own identity cards.” Then to support
students, we connected them with Santosh Shinde. Santosh was a member of the CWC [Child Welfare
Committee] in Maharashtra. Santosh Shinde is a well-known activist on child rights issues. He knows
everything about child rights issues. He has worked at Maharashtra state level on policy issues. Then
we did a lot of engagement with Santosh Shinde and told him that, 'Look, these students have been
conducting research for the last four years. These students have come again and again and they
have a common demand can we do something about it?" So, we wrote an article in the newspaper.
We compiled research for four years and presented it after synthesis. We took the issue to different
levels and Santosh Shinde used to garner it. Everything changed slowly, then there was a gap in the
middle, but somewhere things came in it, someone did it. When one per cent reservation came, we
did not have any connection in it, but it was the thought process that things should happen this way.
Perhaps, if we had pushed it, perhaps a group would have been formed in PUKAR, which would go
there constantly for advocacy or movement or whatever happens for different things, stay connected
with people who are there, with students, because basically their demand is the same which they
have been doing for many years. Then it moves forward afterwards. Political leaders, activists were
there who brought it further. However, when the reservation was implemented, the students who were
connected with us said, Look, this has happened now, but during our time, we did not have awareness
about it""

One group that was researching about train vendors who are visually impaired wrote about their process
of acting on their research findings:

"HTS Tt oid H S s1SE BT Bl &, 379 aR H TS P9 F REd B I gied @ Wid | §ihT B & oY
HEg d dlidhd HHAI! & GHYF a7 Heg W H &l TRIT Ugdlha! SHdTd Gl 38 auig o Sl sales el
ST 31T AR 9 & A &1 S aXd 8, I8 ASHIR AT HHTS B T 38 el 71371 3R S Tgradl gl 1|
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TA O SIS ST Y| 3T 3O aTsed ¥ 3R o T 4 376 disdciige Hal gidl o | 39 THI HUS!
3T 2ferer =3ot TIR H AR Wiviae & e # ford & 3777 o7| 7R 35 T3 A gifehTT 51 Xe1d I & fedre & e
UFEE B ) 5 HIOTY 3 Ueb SelE8 hi-thed Tl o | BRIFTEN sde T o, 3T SFef 3fetT dadh & ol 37
o Sl eSS A8l 81 &, I8 Rt 9| IR I3 & e 81 & I1 §HI fofy Sl sefT$ 8wl o fofd &hrH & & TR Lerdl
& S T, ST BId B 376! 577 ST § Fofrar & |

"One of the groups did study on blind hawkers in the Mumbai local railways and advocated
successfully to get permission for hawking in railways and support from the Mumbai local railway
staff. Because of this, blind people, who usually had to beg for survival, got employment or a means
for earning and they got some help.

We made a documentary. There were some bites and narrations about their livelihood. At that
time, Marathi and English newspapers wrote about our project. Since hawking was then an illegal
activity under the Railway Act, we tried and organised a blind conference. We conducted a community
event and people from different strata, those who are not blind, participated in it. We invited people
from the labour union, people who worked with blind people, and railway staff and officers for the
conference."

Another group that researched about views about caste among college students, aimed to share their
research findings in the publishing domain by presenting their audio-documentary at a Hindu religious
space (Ganpati mandal).

"EH ST R [F1d] T STRIH I S-RIT &Y, 98 §H 18T 20 o deh 3Tt 37T VIHTH B § WY STeiT-3TeliT 0TI Hed
[TToTafer STeT IR §ad 8] T &1 oY 3R 98 I8l 20 & deb ol &bl fe@rs oY | fSas o7 317 9, a8 2L SiTd A | HIEe
oI fo O e fegfean a1 & mordfd e H Selra, STat 9Id Sa1g] 1S Bl 8| 3T HH & &H HS a8 e
T sree FSfEh e & od S 39T T gift aY Sco § Jed Heft 811t Tar ge &1 J Jgid ssTaré siar ol "

"We gave the documentary on caste that we prepared to different Ganpati mandals [where Ganpati
sits] where for 10 days, different programmes are organised and there, for 10 days this documentary
was shown. People who used to visit watched it. We prepared a video on a subject like caste and
played it in the Ganpati mandal, where there are a lot of crowds. It must have helped in changing the
opinion of at least some people regarding caste discrimination. This is a big part of action research."

This would have involved the task of negotiating with the decision-makers of the mandal to talk about an
issue that is seldom critically discussed, particularly in Hindu religious spaces.
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DISCUSSION ON RESEARCH FINDINGS

In Search of Barefoot Researchers: Profile of Fellows

The YFP centrally believed that research should be a right and that anybody can do research, and thus
challenged the dominant identifiers of being a researcher. This was exemplified by the programme’s
catchphrase “Barefoot researchers for better communities”. The term is inspired by “barefoot doctors”
who were trained in basic medical skills and worked as healthcare providers in rural China.

Facilitators and coordinators were responsible for reaching out to prospective fellows. They described the
outreach process as dependent on their existing networks, and most facilitators and coordinators came
from a Marathi-speaking, social work background. Some were involved in social movements. They would
approach colleges since was easier to mobilise groups of 8—10 people than through other avenues.
However, they would aim to go to peripheral and under-resourced colleges. Facilitators, coordinators
and later mentors would also go to shelter homes, NGOs and collectives to recruit fellows. For several
consecutive years, the fellowship enrolled one group from an institutional home for orphans in Mumbai
based on a coordinator’s relationship with the institutional home.

PUKAR'’s long-standing involvement in three specific informal settlements (Mankhurd, Reay Road and
Dharavi) also contributes to its reach. Since the start of the programme, most fellows have been women
and girls, Muslim, Dalit, Adivasi and working-class or poor, residing in the city’s informal settlements.
This has also meant that the programme has had to respond to the needs of a diverse set of learners.
Specifically, for example, knowing that some fellows could not afford to eat well, one former facilitator
spoke about the decision to provide meals during workshops to all fellows. The programme’s response,
however, has been varied.

In the past year, leading members at PUKAR have expressed remorse while sharing their observation
that fellows are increasingly from privileged backgrounds and are interested in obtaining a certificate
from TISS at a relatively low fee. Their involvement would qualify as proof of doing “social work” for
opportunities at foreign universities. One leading member frequently recounts a fellow's name, Rajesh
Kumar, a construction worker, to exemplify the leading member’s desire to make the programme reach
“the most marginalised”. This desire to reach the “most marginalised” is paradoxical, given the multiple
priorities and projects of the organisation. The constant mention of Rajesh Kumar reminds us of what
Jennifer Nash said:

In the case of both transnationalism and intersectionality, the bodies that are constantly invoked
are symbolic, meaning that women'’s studies engages them not as fleshy material beings, but
as metaphors, as promises (and often as peril), as site of hope and also as site of failure. (Nash,
2015, p. 75)

What social background should most fellows come from? Most importantly, how does the programme
need to be restructured to engage with fellows as “fleshy material beings"? These questions require
further attention, especially given the importance that “inter-learning spaces” hold to understand and
grapple with urban complexity. Allen et al. (2022) write:
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Inter-learning spaces bring together diverse professions, social identities, knowledges and practices
in dialogue with each other. Interlearning, in this context, refers to a process whereby the intentional
juxtaposition of different, contrasting and complementary knowledges and practices generates
new forms of living and working together (p. 457).

Profile and Training of Facilitators, Coordinators and Directors

Programme facilitators, coordinators and directors are largely trained in the social sciences and in
Marathi as the primary medium of instruction, along with fluencies in Hindi and English. None had a
doctoral degree, aside from the head of the organisation. Facilitators have limited experience in academic
research and limited formal training in teaching in the formal education system. Most have experience
working in the social sector and are to learn “on the job" through observation, experiments and through
the act of “doing” in an apprenticeship model. Many facilitators were fellows who had graduated from
the programme. One alumnus went on to lead the programme for over five years. They drew on their
experience as past fellows to respond to the needs of current fellows, along with responding to the
organisation's and job’s needs. The organisation has a stated intention of hiring employees whose social
background and training are similar to the programme participants. This, they believed, would enable the
employees to bring in their lived experience to change the structure and pedagogy of the programme and
help them relate to the fellows.

Fellow—Facilitator Relationship

Several facilitators shared that they prioritised cultivating a relationship of co-learning and working as
equals, in contrast to the traditional student—teacher relationship where an expert educates a learner.
One facilitator described this aspect of the programme as emotionally intensive, where bonds are built
between individual fellows and facilitators. Facilitators guide them, motivate them, take an interest in
their lives, create a safe space to deliberate over mistakes and discuss avenues for further growth by
tapping into their resources and networks. Practically, this takes place by spending additional time with
fellows, calling one another by their first names and cultivating a culture of asking questions. However,
facilitators’ involvement in other projects at the NGO and shifting priorities about the organisation’s
management have limited the time spent on relationship-building efforts during specific periods of the
programme.

Experiential Pedagogy

Facilitators and coordinators believe that understanding, valuing and critically reflecting on lived
experiences was vital. This took place through activities, practices, discussions and other pedagogies
that encourage whole-body learning. One facilitator shared that the feminist belief in the personal as
political was implemented through activities such as the river of life, which requires a fellow to write about
their life experiences. The conventional research process was aimed to be challenged by starting the
research endeavour with this activity, along with others that highlight social inequalities based on caste,
gender, class and sexuality, thereby revealing the power disadvantages and privileges of fellows. Radhika,
an alumnus of the programme, linked the discrimination she faced as an individual to the group level and
at the level of structures:
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"Ugel gl 3N gaT AT oY, e fHATetiofier A&t udm o | TR T S €1 6T & 9% O TR ane &1 81 @1 ], U o e A71 39
B P S S8 F @R of7it & Forerdlt 12, it 3 sra At et g Ter 3t o TR GE sgd ar A 8, B
SeX, BIEe, Tl S 1A ) alob, 3TelT 3T aaiel O FeHTd &1 GTHAT a1 U Tl & a1 f[afeen/difed fad & srbel
TEl &, BLHIS 3T ST oided U & SR Y BRea 131"

"I did not know the theory, nor did | know terminologies earlier. | thought that what was happening to
me was happening only to me. Through this course, as | kept meeting different people, listening to
their experiences, | realised that there are many people like me who are facing discrimination on the
grounds of gender, caste, class at different levels. So, | am not the only victim, everyone is a victim at
different levels and the fault lies with the system.”

When asked about the differences in the formal education system and the experiential-based learning in
YF, alumni Janhvi shared:

"HST T feadT 1 @ T b & 1 J&ddhl/fparat & H1eam & UeraT 14T, fohdTel & ST6Y. &1 9t 6T 8, 5l Ja
TGI8, 9% 81 H© IdrIT A8l T 5 | UeT 3R HIe o137, Sa-T 1 forarar mar 41| R 5 Ui el & SR a8t i s
THTS Y TeldT 8, THTS 7 7 <ol & g8 STl

'l see the difference. For 12 years, we were taught only through books. We were not told what is going
on outside the books, how it is going on. Study and get marks, that's all they have taught us. But during
activities [during research] | learned how society works, what are the things in the society.”

Janhvi felt engaged through the pedagogy used during the fellowship.

Group-work and Negotiations

In formal schooling, individual performance is valorised and nurturing collaboration and navigating
conflicts is undervalued (Patel et al, 2017). The YFP functions on the premise that research and
learning must be conducted in groups and in the absence of power-laden designations such as principal
investigators and research assistants. Working in groups enabled fellows to place their lived experiences
alongside that of others and understand that some of them are shared experiences, produced by
oppressive structures, which they can collectively fight against. It also allowed them to understand and
empathise with experiences different from their own. At a wider level, learning with and from each other
in groups also helped them gain a critical lens on their mainstream education, which does not take into
account differences in lived experience (as it is likely to be designed and delivered by people and groups
from privileged sections of society), making such education “textbook-ish’/limited to books, as Janhvi
says above.
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Pathways of Research-oriented “Action”

There is a growing desire for research to not stop at publishing papers, but also to contribute to addressing
social inequities. PUKAR has often used the word “action’. The YFP has consistently examined the
dimension of “action” as a key axis of learning and impact.

Finding decent work, social mobility and aspirations are vital concerns in the urban context and the YFP
has deliberated on this dimension, particularly on livelihoods. Thinking about post-fellowship trajectories
involves asking fundamental questions about the programme. Should it be designed around preparing
fellows to contribute to knowledge production in the mainstream and catalyse individual social mobility?
Should it be designed to get fellows to join social movements? And yes, these are not separate paths and
the programme cannot determine paths, but asking these questions can guide future choices related to
the programme, given the ways in which the programme both changes and stays the same each year.
In the context where NGOs have become “depoliticizing, conformist, and even statist agents”, questions
over post-fellowship trajectories are essential (Bornstein & Sharma, 2015).

REFLECTIONS BASED ON RESEARCH

Our focus, in this research, has primarily been to assess the YFP as an alternate learning model; introspect
on the underlying pedagogical processes and its impact; assess the process underlying a range of
localised knowledge production as a counterpoint to technocratic dimensions of knowledge; and assess
the impact of such an intervention on individual learning experience, professional trajectories, building of
critical capacities and on agency to participate, act and reflect.

There are two aspects that we would like to focus on: firstly, on the merit of operationalising an alternate,
complementary urban education intervention; and secondly, on strengthening the existing YFP model.

Many urban education processes are underway, both in the formal and informal realm. YFP offers
significant learning for such an educational intervention. These can be broadly categorised around the
profile of the participants, fostering a relationship between facilitators and learners, careful articulation of
the pedagogical process, emphasis on the learning process as an end goal and emphasis on “research to
action pathway” and not on “research” or “action” only.

Participants need to reflect the dynamics of the city and therefore, it is important to create a learning
cohort that reflects diversity, vulnerability and marginality that exists in a city. One of the critiques of
modern higher education has been that it is disconnected with the realities of urban life. The careful
selection of participants would, therefore, enable learning about urban life in a local context and create
pedagogical bridges to enable the appreciation of the urban complexity. Coordinators/facilitators
are to play a crucial role in this learning process. Firstly, they themselves have to be representative of
the city’s diversity and play an important role in ensuring diverse enrolment. Secondly, owing to their
backgrounds, they are key actors who can enable the creation of safe learning spaces, build trust in the
learning process and crucially contribute to creating non-hierarchial learning structures. The pedagogical
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process is by far a key learning axis in such an intervention. A process that is (a) devoid of hierarchies;
(b) focused on promoting group learning; (c) emphasises fostering of social relationships; (d) recognises
a "research” entry point as a learning template; and (e) promotes a learning culture that emphasises
individual agency building as a pivot to nurture “pathways to action” are key elements defining such an
educational intervention. It is important to recognise that, in such a learning model, the learning goal may
not necessarily be a tangible output (such as a research report, data, etc.) but be focused on deliberations
on complex issues in a localised context and its dynamics and an empowering process that enables a
participant to identify one’s own practice in the urban. The following reflections aptly summarise the
power of a research-oriented learning template:

Perhaps the lack of actual project reports is emblematic of one of PUKAR’s primary goals: to think
of research as a ‘process-oriented learning journey rather than an end product-oriented goal'. ...
The ‘impact’ of these research projects is then less related to the actual research itself and more
intertwined with the impact of the process of research on youth who had formerly not thought of
themselves as ‘researchers.” (Maharawal, 2012, p. 682)

Given its current successes, one wonders what PUKAR would look like if, in addition to its focus
on individual empowerment, it was explicitly working with a social justice movement in Mumbai
or working to start one. To put this another way, how could the important work of empowering
people to research their own lives around issues of health, gender, and their neighborhoods also
serve to have a material impact on these very same people by building community power? Perhaps
individual empowerment through research is only a starting point for the kinds of collective struggles
necessary to fully realize Appadurai’s goal of ‘the human right to research’. (Maharawal, 2012, p. 683)

To repeat, a programme like the YFP as an urban education intervention that is research focused allows
participants to carry out research around crucial issues that impact their own lives, build capacity
and ability to unpack the various elements defining urban life and use that as a learning template to
imagine individual empowerment as a starting point for collective action and struggle. These, we believe,
are necessary ingredients to conceptualise an urban education which is responsive to the realities of
unplanned, haphazard and complex urbanisation at play in many parts of the world.

On strenghthening the existing YFP and expanding its effectiveness, the following key dimensions emerge
from our research. These are broadly aligned to ensure that desirable outcomes emerge from an urban
education intervention such as the YFP. Firstly, it is important to ensure that the profile of the fellows is
representative of the urban reality, reflects widespread diversity and vulnerability and for which, a carefully
designed outreach process is emphasised. It is important to reiterate that participant diversity is key
to the learning process and as a pedagogical innovation. It is equally important through the outreach
process, therefore, to emphasise the importance of the YFP in enabling individual empowerment towards
identifying “pathways to action” and not being a skill-oriented, employment-focused intervention. Secondly,
the process of learning should be anchored around multiple pivots, such as various markers of social
identity (caste, gender, sexuality, religion, etc.), or alternate forms of knowledge and knowledge production
processes (such as poems and street plays). This would maintain a balance between mainstream and
niche knowledge production processes and knowledges. Thirdly, the YFP should continue to sustain,
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maintain and build new networks across multiple cohorts, a range of institutions and multiple city actors.
This would enrich the process of learning, contribute to niche knowledge production and establish a
foundation for sustaining the “collective”. Fourthly, strengthening of the alumni network and creating
processes of support for fellows would enable contributing to the unfolding process of “pathways to
action”. Finally, the present TISS accreditation process should be leveraged to create deliberative processes
to ensure that the original foundational principles of the programme remain undiluted. This would require
negotiations, discussions and debates; a process that is to be encouraged. The TISS moment needs to be
explored to examine the ways in which the foundational principles of the YFP are operationalised through
a much wider, expansive learning template.

MONITORING, EVALUATION AND LEARNING

Knowledge

We aimed to understand how PUKAR’s YFP has responded to the goal of making research accessible
to Mumbai's marginalised residents, affirming local knowledge and knowledge of marginalised groups,
opening alternate avenues for learning in contrast to standardised classrooms/course-based pedagogy,
and creating space for democratic engagement. We also wanted to review PUKAR's efforts to accredit
the programme and partner with colleges and NGOs. We experienced a handful of challenges. Interviews
ran longer than expected, resulting in subsequent research stages taking longer time. We navigated
these challenges by adjusting our schedules and sharing responsibilities carefully. During our participant
observations, we had to negotiate how to differentiate between being “judgemental/subjective” and
“‘observational” We made a few changes to our research design. Instead of conducting life history
interviews of alumni of the programme, we conducted regular in-depth interviews. This is because we
wanted to understand the programme’s impact and gather insights from every year of the programme
(see the section on our research methodology). We also conducted brief email-based interviews with
people associated with PUKAR about the programme in formal and informal ways.

Capacities
We aimed to strengthen and mobilise the team’s capacities primarily through workshops to get sustained

and focused time on particular tasks or skills. The following table gives a glimpse of multiple pathways
leveraged to build internal research capacities.
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Table 3: Building internal research capacities

Facilitators Engagement Capacities Strengthened

) Data analysis, data display,
Day-long workshop with the research ) o )
) ) ) allocating work within the team, time
Dr Amita Bhide team/YFP team and a follow-up meeting - o
management and critical thinking
two months after the workshop kil
skills

Creating data sets, data analysis,
Day-and-a-half-long workshop with the data display, allocating work within

Dr Anant
Maringanti and

research team/YFP team the team, time management and
Prasad Shetty

critical thinking skills

Day-long workshop with the research
Chetan Waghe team and fellows from the 2021-22
batch

Knowledge about welfare schemes
and steps to access them

Two-day-long workshops with the YF/ Analysis, discussion, writing and
research team focused on the research | podcast production workshop

YF/research team _ . _ . .
process. This was facilitated by different | to bring the project to a healthy

YF/research team members conclusion

Source: Compiled by authors

One challenge we faced was managing multiple projects and commitments. This affected our ability
to make collaborative decisions and discuss capacity-related growth in the first half of our research
journey. In the next half, we paid closer attention to capacity-related strengthening and began sharing
responsibilities more carefully.

We, as a team, devoted ourselves to honing our writing, interviewing, editing and voice skills. With the
exception of one member, none of us had prior experience working on a podcast. The task of summarising
reports for the website proved invaluable in strengthening our ability to synthesise information and
improve our writing skills. We also engaged in activities such as transcribing, reading, coding, analysis
and writing, which mobilised and enhanced our collective skill set. Through in-depth discussions and
reflections on the programme and its future, we effectively tapped into the researchers’ knowledge.
Additionally, by reviewing books published by former YFP team members, we gained valuable insights
into the programme. We were pleasantly surprised by the unplanned but useful increase in our knowledge
about the programme and we greatly appreciated this opportunity.
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Outputs and Sharing

Our goal was to share our findings with research participants, the wider PUKAR team and others through
a website, illustrated curriculum and a podcast. Our outputs can be accessed through the website
rediscovermumbai.pukar.org.in/. For the podcast series, all episodes except one are in Hindi and are
edited for brevity. The website is designed to be updated yearly with new reports written by fellows.

We presented our findings at two academic conferences? and will submit the paper for publication in
an academic journal in 2023. The research paper will offer researchers and NGO practitioners detailed
insights about a programme on CBPAR and the pedagogical frame could then be accessible to a wider
audience.

People and Relationships

We hoped to strengthen and forge new relationships through this research project. We learned more
about each other within the research team by spending time after work and during residential workshops.
We have tried to strengthen working relationships within the team, research participants and external
researchers with whom the team was connected before the project started. Review sessions after
workshops and reflective sessions after interviews have helped us discuss several aspects of the
programme, including ones that were seen as fundamental to the programme, such as the aspect of
group work, the profile of fellows, the fellowship amount and structure, and more. One major challenge
(and opportunity) is that the researchers are employed by the organisation that runs the programme
under review. We found it difficult to reach members associated with the programme who had not had
a positive experience. While deciding who to interview among the former facilitators, we heard a team
member say, “That person may not agree to speak with us”. However, interviewing that person was vital to
understand the programme and its evolution along with our other research questions. We discussed this
problem and reaffirmed a commitment to write our critical review and views about the programme. We
have included three new members who work at PUKAR in the research group to account for the workload
in transcribing interviews, organising archival documents and more. We also contacted former fellows to
assist us with these tasks.

Legacies

We intended to gain critical insights into various aspects of the programme and the extent to which
the YFP has achieved its stated goals over time. We also aimed to make our curriculum accessible and
establish connections with NGOs/colleges for its use within the incumbent institutional frameworks. With
respect to practice, we hope our project introduces a nudge towards how research can be taught with:

e Attention to inequalities

e Politics behind choosing a research question

e Use of unigue pedagogy involving experiential, whole body learning and reflection
e Importance of acting on research findings to create social transformation

2 Comparative Education Society of India Annual Conference, Maulana Azad National Urdu University, Hyderabad, 9-11 December 2022 and the
Urban ARC 2023 | Cities in Flux IIHS Annual Research Conference, Indian Institute for Human Settlements, Bengaluru, 1214 January 2023.
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* Importance of ethics while conducting research
e Exploring questions of who owns research findings and the role of research participants in the
research process

In terms of policies, we hope to discuss our findings with colleges and NGOs/civil society organisations
(CSOs) to explore possibilities of informing how research is taught and its utility. The curriculum on
CBPAR can be deployed in different settings, including by colleges and NGOs.

Through our website, we have aimed to improve access to scholarship in Hindi, Marathi and English
undertaken by underrepresented researchers and on under-researched topics through the website, with
reports from fellows of the programme. Overall, the outputs/project has set the foundation for future
advocacy work to make this model accessible in relevant contexts. We hope that our research offers
PUKAR insights into the YF's journey since its inception.
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CONCLUSIONS

This research assesses the usefulness of an urban educational intervention as a supplementary process
to formal higher education system. This research also assesses the YFP in the context of “democratising”
research and thereby making it accessible to all, particularly the marginalised youth and whether the YFP
is a useful model to think about and act on the “urban’ question.

Our research has emphasised that an urban education like the YFP is crucial towards enabling a research-
oriented, problem-solving, individual-focused and action-oriented urban education. We argue that such
processes are complementary processes to formal urban higher education and fills a gap towards
making contemporary urban education more responsive to the urban challenges that exist. Programmes
like the YFP need to be sustained, nurtured and expanded to ensure that the process of learning becomes
an empowering process that enables creative, collective action to address discontinuities, disjunctions
and dislocations in urban life.

In the end, the YFP model offers a unique perspective towards the form, structure and nature of urban
education and emphasises that this model should be adopted as a complementary process in formal
higher education.

Firstly, recognising critical gaps in contemporary higher education curriculum, this model ensures that key
features of Indian urbanisation find recognition. These are dimensions of vulnerability, inequality, access
to basic services, urban poverty and informal employment. There is a process through which knowledges
are created about these dimensions and while these knowledges generate immediate evidence for
appropriate policy action but, over a period of time, may generate substantial knowledges that may find
space in the pedagogical processes of the existing higher education system. This effort, thus, should
continue and would help in reorienting the higher education system towards proximate challenges of the
urban and build meaningful capacities in the evolving urban context.

Secondly, this model ensures that there is a bridge that acts between the formal and the informal education
system. This bridge is important because it facilitates two aspects: firstly, it ensures that there are strong
feedback loops that exist in the learning ecosystem and secondly, it allows for practice knowledge to
infiltrate the formal higher education system.

Thirdly, this model gives primacy to human agency as a transformative agenda. The YFP model
ensures that core constitutional principles become the guiding framework of education and these are
necessary to leverage the transformation potential of Indian cities towards addressing core development
challenges. While the higher education system does recognise human agency as a core goal but the
pedagogical processes and learning dynamics constrain uniformity in such an endeavour. It is, therefore,
very important to ensure that a model like the YFP continues to give prominence to representation issues
such as prioritising vulernable and marginal youth to be YFP fellows.
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Fourth, structurally this model is the best to demonstrate and act on the multiple interdepencies around
many development agendas that exist in the urban. These may not be possible in discipline- and skill-
focused higher education system in India. For example, a group of YFP fellows can pick up the challenges
around healthcare and navigate the suite of development challenges around this.

Finally, it is important to recognise the process of learning as an iterative and dynamic process. These
may entail multiple feedback loops, creation of new knowledge and proximity to localised development.
Participatory processes are most suited in these contexts and are very powerful in terms of delivering on
personal and context transformation agenda. While participatory processes are gradually finding spaces
in a few higher education programmes, these may not find structured spaces in concrete ways. The YFP
demonstrates that participatory processes of learning are deeply liberating and maybe powerful in terms
of building human agency and creating a positive ecosystem for public action. These processes must,
thus, continue. This stands in contrast to the end-line-oriented many professional and higher education
programmes. Here, we are emphasising the importance of learning as a process and discovery and
thereby, through participatory processes, equalising power, legitimising all local knowledge creation
processes and giving primacy to human agency as a key agent that delivers transformation.
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APPENDIX A

Archived projects: rediscovermumbai.pukar.org.in

We created a microsite that contains summaries of research outputs created by alumni of the Youth
Fellowship Program. Here are the titles of summaries that we have published so far:

I Tl 3R IR GfEers THTsT &1 AT (Triple Talag and the Perspective of the Muslim Community)
[Hindi]

LGB AT UTAYTT TG BT dldbiel 311 d HHTE® Sfia- (Economic and Psychological Life
of People Producing Leafy Vegetables Adjacent to Railway Tracks) [Marathi]

Rediscovering Mumbai's Forgotten Poisar River [English]

o

Foid U HIded GHSTAIA Hetld STefaars (Child Marriages of Katkari Community Girls of Karjat
Division) [Marathi]

Problems faced by People due to Non-Functional Toilets in Jai Bhim Nagar, Powai [English]

F13C A% el [qen&l &I 3R, HiaddaTR, grmE! (Study on Out of School Students, Kunchikuruve
Nagar, Dharavi) [Hindi]

APPENDIX B

lllustrated primer on the Youth Fellowship Program in Hindi accessible at rediscovermumbai.pukar.org.
in/curriculum/


http://rediscovermumbai.pukar.org.in
https://rediscovermumbai.pukar.org.in/curriculum/
https://rediscovermumbai.pukar.org.in/curriculum/
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APPENDIX C

Our podcast, “Rethinking Research’, showcases interviews with academics, educationists/facilitators
and researchers. Below is a description of the podcast:

How can research be done differently? Tune in to hear PUKAR's immersive conversations with
practitioners for a balance of theory, practice and passion. We'll discuss action research, participatory
research, feminist research, and more, along with how these terms are even defined and practically
negotiated (Ambekar et al. 2022).

Each member of the research team chose guests to interview, conducted research about them and
the wider topic, wrote questions, conducted the interview and suggested edits. Below are some of our
episodes:

1) weenfirar & Hed 37 o (Importance of Participation and Research)

Nileema Ambekar and Arvind Sakat are in conversation with Anju Uppal and Prabir Bose who together are
exploring “participatory theatre for cultural action.” They have been facilitating workshops, devising theatre
and film, and much more to challenge conventional assumptions of the developmental and academic
sector and to instead encourage critical thinking and action through pedagogy. Their approach involves
‘engaging and enabling groups and communities as equal participants in research and documentation
of processes not just enrich the learning and makes the exercise meaningful but is also a step towards
social justice” (Vikalp Kriya, n.d.). They have been facilitating workshops for PUKAR since the early days
of the YFP and share many insights about participatory processes and research.

2) Feminist Research and Questions of Privilege

Abhishek S is in conversation Reetika Revathy Subramaniam, a PhD scholar who is researching the
links between early marriage, drought and labour migration in India. We discuss her negotiations with
practising feminist values during her research. She worked with PUKAR for over a year in 2014, creating
original content, facilitating workshops on writing and research and more.

3) e We W 3R SfEdt B sigetta o o1 @19 (Research as a Tool to Change the Self and Slums)

Vishal Patel is in conversation with Manisha Gangode, a researcher at Abhivyakti NGO. They discuss the
power of research as a tool to learn about one’s village, to collectivise and to take grounded action. She
links change at the level of the self, to wider levels of her village and beyond. She was part of a community-
based participatory action research course offered by PUKAR. PUKAR has worked with Abhivyakti over
several years to implement and evolve the CBPAR model in the context of Nashik and rural areas close
to Nashik.
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4) e e fegd 3Tk sieata &1 wfekar (Process of Community Based Research and Transformation)

Nileema Ambekar and Nagma Shah are in conversation with Professor Amita Bhide, Professor Mahesh
Kamble and Avinash Kaur about urban action research. They have been pivotal in running the “M-East
ward transformation”. We discuss the difference between change and transformation, participation in the
city’s development plan, and capacity building concerning action research.

5) wer T 3TR 39e1 Hg<d (Action Research and its Importance)
Nileema Ambekar and Nagma Shah are in conversation with Professor Amita Bhide, Simpreet and

Avinash M about the role of action research during COVID-19 and the formulation of a vulnerability index.
The three scholars have been pivotal in running the “M-East ward transformation”.
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